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EXECUTIVE SUMMARY

The aims of the study were to seek views on the Talent to Teach programme and assess its
effectiveness. The research also provides evidence on whether the programme raised awareness of
FE teaching as a career option, and examines the impact of the programme on participants’
knowledge and behaviours.

Characteristics of Talent to Teach participants

The evaluation covers recruitment which took place between July 2019 and February 2020. At this point,

190 out of a target of 400 had completed their placement, 75% of which were female. Nearly four-fifths of
participants were aged 20-29 (79%), which is reflective of the Higher Education (HE) student population.

Three in five participants (61%) were white, 18% were from an Asian background, and 10% were black /

Caribbean. Three in five participants were completing a degree in Humanities and Social Sciences.

Motivations to apply

The primary motivations for applying were the opportunities to: gain experience of teaching before
committing to it as a career (81%); enhance their CV with employability skills (76%); and gain experience
of the FE sector (73%). Just over a third (36%) of participants said bursary was an incentive to
participate in the programme. The bursary was a stronger motivation for those completing a sciences or
computing, maths and engineering degree. Talent to Teach also attracted participants who were not
previously interested in teaching. Some younger participants who applied because it offered a new
experience or was recommended by friends.

Provider preparation

Provider representatives said they did not need to prepare extensively to receive programme participants
and found Cognition responsive and helpful to their requests. However, there were some organisation
hurdles cited by providers: availability and timetable conflict between teachers and participants; and
participants changing their availability upon starting their placement without enough notice. These
hurdles meant placements were not always as relevant as they could have been for participants.

Effectiveness and experiences of programme delivery

Application process

Nine in ten (89%) of participants were satisfied with the application process, finding it quick and easy.
Those participants who had the opportunity to discuss their preferences and availability as part of the
application process were more likely to be satisfied as the subsequent arrangements met their needs. A
minority of participants found there was limited discussion or consultation about the placement.
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Overall experience

Nine in ten (91%) of participants were satisfied with their experience and 85% were satisfied with the
content of their placement. Participants were positive because participants and provider staff worked
together to design placements. Conversations between mentors and participants helped shape the
placement so it could meet the participant’s expectations. This was particularly effective for younger
participants.

A minority (4%) were dissatisfied their placement for a number of reasons. Some felt placements which
took place at the end of term or during the exam period limited the range of teaching experiences. Other
felt mentors and lessons did not relate to their subject of study. Others felt the placement was not well
organised.

Perceptions of the design and delivery of placements
Activities offered

While the activities varied from provider to provider, almost all participants were offered the following
three activities: observing classroom activity (97%), interaction with staff (96%), and completing a
reflective journal (93%). During qualitative interviews, some participants said they were offered
opportunities to teach if they wished.

Satisfaction of activities

Satisfaction levels with programme experiences were high: 85% or more of participants were satisfied
with each of the activities in which they took part. These findings were supported in interviews, which
found that the reason these activities were rated so highly was because they made participants feel like
teachers. Participants also valued the insight into the dalily life of a teacher as it helped further inform
their career decisions and challenged their preconceived conceptions about teaching older students.

Mentoring

Cognition provided a mentor guide to providers, which outlined support which mentors could offer. Use
on mentors was not universal as 43% participants said they did not have one during their placement.
Four in five (80%) of placement students with a mentor said this support met their expectations. Mentors
were highly valued for providing pastoral support and for facilitating teaching activities.

Benefits and impact of the talent to teach programme
Organisational impact

Providers valued the programme for workforce planning and assessing the capabilities of future potential
teachers. The programme also identified likely candidates for future teacher training programmes. Many
teachers found that placement students were helpful in lessons as they offered fresh ideas and
approaches and allowed existing teachers to reflect on their practice.

Impact for students

The post-placement survey shows a significant increase of 42 percentage points for interest in a
teaching career in FE. However, there was a fall of six percentage points for those certain that they
would like a career in FE (42% after the placement). The impact of the programme was positive, shifting
attitudes of those who were interest in FE prior to the programme and helping those uninterested realise
teaching was not for them.
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Conclusions

Relevance and need

The study found there is a strong rationale for graduates to experience FE teaching. The post-
programme survey revealed a significant increase of 42 percentage points for self-reported interest in a
teaching career in FE compared to the pre-placement survey. The programme may alleviate some
recruitment challenges in the FE, and the wider teaching sector.

Effectiveness of programme delivery

Most participants spoke favourably about their experiences of the Talent to Teach application process.
Participants who discussed their preferences and availability with Cognition were more likely to be
satisfied with the application process since the arrangements better met their needs.

Overall satisfaction of placements was high among participants. The organisation and structure of
placements was a key strength. Participants were highly satisfied with activities that provided an
opportunity to gain first-hand experience of teaching and were pivotal in helping learners make a
decision about their career in FE.

Four key improvements were raised by a small minority of participants: to ensure placements were well-
structured, with a timetable in place; ensure placements were offered during term time where teaching
can be observed; create opportunities to micro-teach students; and tailoring activities in line with
students’ specialist subject area.

Benefits and impact

Participants reported that the programme increased their knowledge about the options available to teach
FE, and allowed them to experience teaching styles in an FE setting. The programme improved soft
skills which contribute to wider employability.

The programme challenged participants’ views about teaching and helped them make better decisions
about FE careers and teaching, both steering some towards a careers in teaching, while helping others
realise that it was not for them.

The programme was beneficial for providers hosting placements, helping providers' workforce planning,
allowing assessment of those on placements as potential teachers, and developing mentors’ skills.

Recommendations

The ETF should continue to support the Talent to Teach programme. The programme enables
potential teacher trainee applicants to make informed decisions about their career, and has the potential
to reduce retention challenges.

In future cohorts, the delivery partner should ensure all students are offered a mentor during
their placement experience. Mentors were highly valued among students as they ensured placements
were well organised and offered guidance and support.

The programme should ensure all participants receive a varied placement experience.
Dissatisfaction arose due to placement timing and limited opportunities to get practical experience of
teaching. Placements more related to their course would also mean they can focus on teaching and not
familiarising themselves with unfamiliar content.

The ETF should continue to provide bursaries for the placement. The bursary was an important
factor in helping participants decide to enrol in the programme, although the experience of teaching may
still be the primary incentive.
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1 INTRODUCTION

In March 2019, the Education and Training Foundation (ETF) commissioned CFE Research (CFE)
to undertake an evaluation of the ‘Talent to Teach’ programme delivered by Cognition. This report
will enable ETF to make informed judgements about whether the programme has met its objectives,
early impact for both providers and participants involved and continuing developments of the Talent
to Teach programme.

11 Background and context

The ETF was established in 2013 to work with teachers, leaders and employers to help them deliver
excellent further and vocational education and training (VET). As set out in their five year plan
published in 20151, the ETF’s long term strategic goals over the next 20 years are to create a
strong, resilient and responsive FE and training system and a highly professional teaching and
training workforce recognised as consistently good to outstanding by international standards. To
work towards meeting their vision, ETF have set out types of activities in four key areas:
Professional Standards and Workforce Development (PSWD), Technical and Vocational Education
and Training (TVET), Leadership, Management and Governance (LMG) and Research and
Innovation.

Furthermore, the ETF acts as a catalyst for improvement in teaching effectiveness, with the purpose
of increasing learner attainment and employer satisfaction. One key way of meeting this agenda is
to support practitioner-orientated interventions and programmes that support recruitment, training
and retention of staff in the sector. As such, the Talent to Teach programme was founded on a belief
that, unlike in school based teaching, careers in General Further Education (GFE) Colleges were
not clearly understood nor widely advertised. As a result, high quality undergraduates were not as
aware of the rich and varied careers available within vocational education. The programme aims to
raise awareness of FE teaching as a career option amongst final year undergraduates and post-
graduates, by providing a pathway to actively experience FE settings during a work placement. This
supports the agenda of supporting sustainable workforce supply and development in the sector.

1.2 Overview of Talent to Teach programme

The Talent to Teach programme involved recruiting students (final year undergraduates, or post-
graduate students), and recruiting FE colleges, Independent Training Providers (ITPs) and Adult
and Community Learning (ACL) providers, who could offer 40-hour placements to students.
Cognition managed the programme in eight key locations and their surrounding areas (London,
Leicester, Manchester, Birmingham, Bristol, Cambridge, Leeds and Newcastle). Students were
matched to providers primarily depending upon geographic location. Providers were requested to
provide a varied placement experience with a mentor who acted as a point of contact during the
placement and was provided with guidance by Cognition. All students were also invited to attend an
induction webinar hosted by cognition.

Students were offered a financial incentive of £300 and providers were paid £300 for each student
placed with them, to provide operational funding. Students were paid on successful completion of
their placement, following completion and submission of their student evaluation survey.

1 http://www.etfoundation.co.uk/wp-content/uploads/2014/03/2015-20-5-year-plan-WEBSITE.pdf.
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1.3 Aims and objectives of the evaluation

The evaluation sought to elicit views on the Talent to Teach programme and perceptions of its
impact, especially in relation to awareness of FE teaching as a career option. To achieve this aim,
CFE were tasked with the following objectives:

= Assess the effectiveness of programme delivery, including what worked well and what could be
improved. This was to identify recommendations to influence the design of the programme for
future cohorts and inform wider ETF training and support for FE practitioners;

= To provide evidence on whether the programme was successful in raising awareness of FE
teaching as a career option amongst final year undergraduates and post-graduates;

= Examine the impact of the programme on participants’ knowledge, behaviours and work
practices, using the Kirkpatrick Model and COM-B framework. This was to help the ETF
understand the returns on their programme investment.

1.4 Approach and method

The evaluation methodology was designed in close partnership with ETF and involved both
guantitative and qualitative methods. The key aspects of the methodology included a pre- and post-
programme survey with all successful participants, a comparator survey and seven case studies
consisting of interviews with senior leads, teaching staff (who were mentors) and students who
completed a placement.

The research activities was based around a behavioural evaluation framework informed by the
COM-B and Kirkpatrick models, which sets out the causal relationship between programme
activities and their intended outputs, outcomes and impacts (Appendix 1). The framework was used
to inform the range of attitudinal and experiential questions and analysis necessary to meet the
research aims, especially regarding the influence of the programme on decision-making for
beneficiaries and wider stakeholders.

1.4.1 Methodology overview
The research activities undertaken as part of the evaluation are described below.

Pre-programme survey of participants

An online application form was used as a pre-programme survey between July 2019 and February
2020. Whilst the pre-programme survey was used as an application form, it also sought to explore
views on where participants heard about the programme, motivations to apply to the scheme, pre-
programme knowledge of careers in FE and social demographic information.

The survey was designed and administered by ETF using online software, Snap. A generic survey
link was shared with interested participants through universities in the key eight areas. For the
purpose of the research, participants from the post-course survey were matched on to the
application form survey to include data only for those participants who were successful in their
application and completed a placement.

Post-programme survey of participants

Upon completion of the placement, participants were required to complete a post-programme survey
which was a mandatory requirement for payment. The survey aimed to explore placement
experiences, how the placement impacted participants’ knowledge of FE and decisions about
pursuing a career in FE. Questions were added to both the existing application form and post-
programme survey to capture the key performance indicators (KPI’s) outlined in the theory of
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change model which can be found in Appendix 1. During this period, a total of 196 participants
completed the placement and thus both the pre- and post-programme surveys.

Comparator survey

A comparator survey was conducted with non-beneficiaries from similar backgrounds to Talent to
Teach programme applicants (e.g. gender, age, region and course studied). The aim of the
comparator survey was to understand their awareness of FE teaching, knowledge of careers and
attitudes towards the sector. This provided a useful baseline point for the wider target audience to
compare self-reported impacts of placement beneficiaries. The survey also captured information on
where final year undergraduates and postgraduates sought career information and the importance
of work experience placements. This information will provide ETF with recommendations on where
to promote their placements for future cohorts. The survey was designed and administered using
online survey software, Confirmit. Survey links were distributed to potential respondents via email
using an online panel. In total, 398 respondents completed the survey. Since the sampling
characteristics were based on those who applied to the programme, rather than the successful
applicants, the dataset was weighted. A process that requires a re-balancing of the data in order to
more accurately reflect the target population, in this case Talent to Teach participants.

A note on reporting aggregated data
A significant proportion of the response items in the survey employed a five-point Likert scale to

measure the level of satisfaction/dissatisfaction with given statements. The scale is useful to identify
instances where respondents feel particularly satisfied on a given aspect of their placement. For
ease of reading, this report often aggregates responses as follows:

e Satisfied = an aggregation of “strongly satisfied” and “satisfied”;

e Dissatisfied = an aggregation of “strongly dissatisfied” and “dissatisfied”.

Seven case studies
As part of the qualitative element of the evaluation, seven case studies with placements hosts were
conducted. Fieldwork for each case study consisted of:

¢ In-depth interviews with those responsible for managing the Talent to Teach programme at
their institution lasting approximately 45 minutes. Interviews sought to elicit perspectives on
the application process, preparing to host placements, experience and any resulting impacts
of hosting placements for both their institution and students.

¢ In-depth interviews with mentors lasting approximately 45 minutes to understand their
motivations of becoming a mentor, perceptions of successes and challenges of hosting a
placement and on if, how and why the programme met its’ aims.

e In-depth or paired interviews with students to understand their experiences of the
placements, what worked well and not so well and any impact on their knowledge of careers
in FE.

The delivery partner, Cognition supported the recruitment process by informing institutions about the
research whilst arranging placements. The sampling for this study was purposive. The case studies
were sampled purposively, to ensure a range of contexts were included that captured a variety of
experiences. The key sampling characteristics were: type of provider (i.e. Further Education College
and Independent Training Provider), region (spread across the eight areas) and size of provider
(number of students).

In total across the seven case study areas, 9 interviews were conducted with those organising the
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visits, 7 interviews/mini focus groups with mentors and 14 interviews/mini focus groups with
students who completed a placement.

Qualitative interviews with key stakeholders

To supplement the case study visits, CFE conducted three interviews with representatives from DfE,
ETF and Cognition. These interviews covered processes used to design, administer and adapt the
programme and the decisions influencing those processes.

1.4.2 Limitations of the research

Due to a reduced sample size (190), the maximum statistical significance of +9% is lower than could
be expected from the expected 400 sample. A lower sample size also makes it more challenging to
draw definitive and effective comparisons between sub-groups (i.e. male v female).

The post-course survey was conducted relatively shortly after participants had completed their
placement. As a result, some of the impacts of the programme may be underrepresented, and long-
term impacts are not discernible. This report, therefore does not make any conclusions regarding
long-term impacts of participating in the Talent to Teach programme.

The report also makes no attempt to quantify findings from qualitative case studies, which cannot be
generalised beyond the sample, but the learnings are transferable. While the sample size was
limited, the findings provide insight into a range of perspectives, an important contribution to the
evidence base around perceptions of the Talent to Teach programme.

15 Structure of the report

The remainder of this report presents findings from the evaluation to address the aims outlined
earlier. Chapter Two provides an overview of the participants engaged in the programme, their
characteristics and motivations for taking part in the programme. It also provides an overview of
provider motivation and preparation. Chapter three summarises the participants’ and providers’
overall experience by providing an overview of the application process, how their placements were
organised, including the nature of the placement activities and the support that was provided.
Thereafter, chapter four considers the impacts and recommendations of the programme, by
exploring FE knowledge and perceptions of pursuing a career in FE. The report concludes by
discussing the key messages to take forward from the Talent to Teach Programme.
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2 PARTICIPANTS ENGAGED AND PROVIDER
INVOLVEMENT

This chapter provides an overview of the participants engaged in the programme, their
characteristics and motivations for taking part in a placement. It also provides an overview of
provider motivation, and successes and challenges of preparing to deliver the talent to Teach
Placements.

2.1 Characteristics of participants

The recruitment took place between July 2019 and February 2020 (with the programme currently
ongoing). 190 participants had completed the placement by this stage, with an overall target of 400.
Three-quarters of participants were female (75%), with just over one-fifth male (22%). Typically, the
programme also attracted younger participants. As shown in Figure 1, nearly four-fifths of
participants were aged 20-29 (79%), whilst the remaining fifth of participants were over 30. This is
reflective of the Higher Education (HE) student population in England, where in 2017/18 HESA
found 20% of HE students were aged 30 years and over, and 80% were 29 years and younger.?

Figure 1: Age of Talent to Teach participants (n=196)

25-29 - 10%
30-34 - 7%
35-39 . 5%
40-44 . 4%
45-49 . 5%

Prefer not to say I 1%

Source: Pre-programme survey of all participants completed placement (n=196)

The successful applicants were from a diverse backgrounds with three in five who were white
(61%), nearly a fifth were from an Asian background (18%) and one-tenth were black/Caribbean
(10%). To provide context, three in five (59%) were completing a degree in Humanities and Social
Sciences indicating the Talent to Teach programme appears to attract learners from these
disciplines. Under one-fifth (15%) were undergoing a sciences degree whereas only 8% were
completing a Business and Finance degree and 7% Computing, Maths and Engineering.

2 https://www.hesa.ac.uk/news/17-01-2019/sb252-higher-education-student-statistics/numbers
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2.2 Attraction to the placement

221 Awareness of Programme

The majority of participants reported they first heard about the programme through their university.
Just under three-quarters (74%, n=146) indicated that they that they first heard about the
programme through their university jobs board (Figure 2). Similarly, all interview respondents found
out about the programme via their university, either through the jobs board or a careers event, direct
email from a lecturer, email from a careers department or via social media.

Figure 2: Where did you hear about this programme? (n=196)

Career department at university (16) . 8%

Universities Council for the Education of Teachers I 39

(6)

Direct marketing (4) I 2%

National Union of Students (2) I 1%

Other (22) - 11%

Source: Pre-programme survey of all participants completed placement (n=196)

Participants in the comparator survey were asked about the sources they have used to find
information about future career opportunities. As shown in Figure 3 below, three-quarters of
participants use either their university careers service (75%) or the internet (74%). This indicates
that the marketing approach of using university career services for the Talent to Teach programme
has been paramount in its’ successful uptake since this is the primary source of gaining career
information. However, there are further opportunities to improve the reach of the programme by
promoting via career websites. In addition, half of the participants (48%) specified that they gain
career information from lecturers. It may be beneficial to raise awareness of the programme among
lecturers, in particular those in faculties where uptake was lower as discussed earlier.
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Figure 3: Which, if any, of the following sources have you used to find information about career
opportunities? (N=398)

University Careers service/careers fair (295) 75%

Internet searching (293) 74%

Friends/family (223)

56%

Lecturers at university / in higher education (190) 48%

Careers staff at university / in higher education (149)

38%

A subject specialist body or organisation (87) 22%

Organisations on social media (62) - 16%
My contacts on social media (57) - 14%
Marketing materials such as flyers or emails/websites o
g .

Source: Comparator Survey (n=398)

2.2.2 Motivations to apply

As can be seen from Figure 4, the most influential factors that motivated participants to apply for the
programme included: the opportunity to gain experience of teaching before committing to it as a
career (81%, n=159), the opportunity to enhance CV with employability skills (76%, n=148) and the
chance to gain experience of the FE sector (73%, n=143). The bursary payment was a motivating
factor for just over a third of the participants (36%, n=170), suggesting that although the payment is
an incentive, the experience of teaching may be a more of a significant motivating factor for
participants.

Figure 4: Motivations for applying to complete the programme (n=196)

Opportunity to enhance your CV/employability 76%
skills (148) 0
To gain experience of the Further Education sector _73%
(143)
Paid work placement (70) _36%

Other (4) I 2%

Source: Pre-programme survey of all participants completed placement (n=196)

However, for those participants who were completing a sciences or computing, maths and
engineering degree, they were more likely to be motivated by the bursary that was attached to the
placement, (26% and 10% respectively, Figure 5). That said, 83% of those completing a science
degree reported that they were completing the placements to make a decision about their career,
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suggesting the bursary was not the sole attraction.3

Figure 5: Motivations for applying to complete the programme by degree subject area

Paid work placement (70) - 47% -
Opportunity to enhance your CV/employability skills (148) - 60% -
To gain experience of the Further Education sector (143) - 59% -
To gain experience of teaching (159) - 58% -

m Sciences m Computing, Maths and engineering = Humanities and Social Sciences

m Business and Finance m Other

Source: Pre-programme survey of all participants completed placement

Both survey and interview responses illustrated that, for most placement participants, their main
motivation in enrolling on the programme was to gain experience of working in the education sector.
There were three main benefits discussed regarding gaining practical experience. Firstly, some
participants said they were interested in a career in the teaching profession, but not sure at which
level. They saw this programme as an opportunity to experience FE to help them decide whether to
go into this sector, or to consider primary or secondary sectors.

“I've always known that | wanted to be a teacher and | thought | knew that | wanted to
teach at secondary schools, but | thought | might as well give it a go and do further
education and then primary school, so then | know for sure what | want to do.”

(Student, FE College)

Secondly, interview responses illustrated that, for participants, a valuable aspect of the opportunity
to ‘try’ teaching before committing was the chance to gain insights and answers to their questions
from the experience. This suggests that participants were particularly interested in hearing about the
experiences of other teachers, as well as gaining direct FE experience themselves. For example,
some participants explained that teaching is one of many career options they were considering, and
that this programme would provide clarity and thus help them to make a decision regarding their
future.

“I hoped this placement would help me to decide if | want to work with students and help
them to decide what career they want to do in the future or whether | would rather go into
the business and work with people on their self-development, well-being at work. So,
that's, kind of, getting an insight.”

(Student, Independent training provider)

3 Please see chart in appendix 2 (Figure a)
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Lastly, interviewees recognised that practical experience was a necessity since many employers
request this to be demonstrated. As demonstrated in the quote below, one participant felt by
partaking in the placement it would enable them draw upon experiences during future job interviews,
highlighting their commitment to the career. In doing so, the programme offers participants an
unique opportunity to strengthen their application forms, increasing the likelihood of obtaining paid
teaching positions.

“I thought that perhaps that would useful in terms of demonstrating if | was going for
employment at the conclusion of the degree, to say that actually, I've actually had a
familiarisation session or I've had a placement and seen what it's like. So, | can tell you
that my interest is there and genuine because of the fact that I've actually been and
experienced it.”

(Student, FE College)

There were a few participants that reported they had not thought about a teaching career prior to
hearing about the Talent to Teach programme. However, the placement presented an opportunity to
find out about teaching, particularly within the FE context and whether it would be a viable career
option for them. This illustrates that the programme has scope to influence prospective participants
that have not previously considered a teaching career, by allowing them to make an informed
decisions based on first-hand experiences about pursuing a teaching career in FE.

“I hadn't really thought about going in to teaching, so when this opportunity arose, |
thought | might as well see what teaching's all about and see whether it may be a
potential career path for me.”

(Student, FE College)

On the contrary, for several participants, particularly younger ones, their reasons for applying were
not inherently linked to any detailed considerations about their personal or professional development
nor ambitions for their future career path. Rather they applied in order to benefit from a ‘new
experience’ that was fully paid for or because it was recommended by their friends. This is
unsurprising given that many placements are undertaken by young people who have not necessarily
had the time or opportunity to consider their longer-term career plans.

Qualitative interviews also corroborated the survey findings in relation to attitudes towards the
bursary. For some participants, the available bursary was an important factor in helping them to
decide to enrol on the programme. The main reason behind this is that participants were either in
employment or seeking employment to support their studies. Consequently, spending time to
complete the programme would come at a cost if financial support was not available. For others,
who were unsure whether to apply to the programme, the bursary acted as a successful incentive.

“If it wasn’t there, potentially, | might not have actually have done it as well, because that
would've meant five days with no income whatsoever, certainly taking up, say, two to
three weeks of my time, as well as the lectures.”

(Student, FE College)

2.3 Provider Involvement

Typically, all providers stated that they were approached by Cognition to take part in the programme
and senior leaders made the decision about whether institutions would have the capacity to be
involved.
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2.3.1 Motivations for hosting placements

Providers expressed two main motivations for hosting placements with the Talent to Teach
programme. The first reason was because the programme principles were in line with their
organisation’s ethos and broader approaches to providing practical learning opportunities for
students. As vocational colleges, these providers highly value practical opportunities that help build
young people’s skills and recognise the importance of work experience since they work with local
employers to seek similar prospects for their students. Therefore, they felt it was important to lead
by example, and offer university students an opportunity to gain workplace experience.

“Not only do we want people to invest in our students and go out to work experience but
we are also those people that say, we open our doors if you would like to see a typical
day to day setting and how this works and what we do. That is why we got involved.”

(Senior Leader, FE College)

“Whether they are on a study programme or a traineeship, whatever the vocational
pathway, childcare, generic, mechanics, roofing, cladding. | think it is invaluable when
you have worked and you realise the value of work experience.”

(Senior Leader, FE College)

The second main motivation related to provider’s desire raise the profile of FE and support
workforce development to help address and overcome current challenges that they face when
recruiting and retaining teachers. Typically, providers felt the Talent to Teach programme provides
an opportunity to build interest in the FE sector and subsequently, increase the potential teaching
capacity. For one provider, by expanding their network with prospective teachers, they stressed that
these students may possibly do future placements at the college as part of their course and go on to
actively seek teaching positions. Another education provider indicated that the programme gives
placement participants insight into what the college offers in terms of further training and career
progression. As a result, they are at an advantage to occupy positions since they are familiar with
the college.

“I'm always looking for new talent to come into teaching. So, when | heard about the
programme, | was, like, that will be good, because if they're local to us and thinking about
going on to do a PGCE, they might then come to us for a placement so this might give
me an in-road.”

(Mentor, FE College)

“We have job vacancies become available, if we've had successful student placements
with us then they are at a better position, they know the college, they know our types of
learners. They're in a better position there to fill in the vacancies.”

(Mentor, FE College)

2.3.2 Provider preparation

Overall, providers reported that they did not need to prepare extensively to host Talent to Teach
placements since they were familiar with the process by working with employers and in many
instances they delivered teacher training. Two education providers stated that they had most of the
infrastructure and arrangements in place from similar teacher training placements.

EVALUATION OF THE TALENT TO TEACH

14/4 1 PROGRAMME: FINA;;OESF/’ZOOR;;

Education & Training Foundation



“We were well prepared because of our background in teacher training. We’re used to
people coming in, having no background in teacher training, and placing them in
departments across the college. We have mentors who have undertaken mentor
training”.

(Senior Lead, FE College)

Typically providers were positive about the support they received from Cognition. Some providers
reported that, while they did not have regular communication with Cognition during their preparation
to deliver placements, they did find that Cognition were responsive and helpful when contacted for
help.

That said, Cognition recognised from the pilot and previous iterations of the programme that issues
and dissatisfaction are likely to increase when placements are unorganised and have a lack of
structured timetable. Therefore, in the Talent to Teach placement guide, designed by Cognition and
shared with all providers, a request was made to submit a ‘work placement timetable’ to Cognition
prior to placements commencing. However, information about students was not often shared with
providers in a timely manner. For instance, one provider reported only receiving the information a
couple of days before placements were due to begin.

Although providers received information about degree choice and availability of students, there were
two aspects that made it difficult when arranging suitable timetables for students.

= A combination of students being unavailable on some days because of their university
commitments along with the availability of host teachers being limited — some because of
non-teaching commitments, such as marking and lesson planning, and others because of
staff shortages at their organisation.

= Students changing their availability upon starting the placement did not give providers
enough notice to amend their timetable to plan their placement.

“Staff have got the desk duty time where they can catch up on the marking, planning etc.
So, logistically it's difficult depending on the days that they want and what subjects they're
interested in because we obviously only run certain subjects on certain days of the week.”

(Mentor, FE College)

“It can be quite a challenge if we've got set days of when the student placements can
come in and it might be a day, for example Wednesday we've probably got the fewest
lessons taking place at the college because our Wednesday afternoon staff development
team meeting slots.”

(Mentor, FE College)

Therefore, some providers found it challenging to ensure their placement offer to students provided
the most relevant experience since they lacked sufficient information about the participants to
effectively arrange their timetable. They would like to receive information that includes participants’
availability, what interests them, what they want to get out of the placement, and if they have any
particular support needs such as dyslexia. One senior leader said that knowing a bit more detail
about how they would prefer to work would help ensure participants were gaining the most from
their experience.
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2.4 Chapter key findings

e The main motivation among participants to apply for the programme was to gain experience
of working in the education sector. The programme is key for providing participants an
opportunity to experience the FE sector and make an informed decision about their future
career pathways.

e The core principals of the programme raising awareness of teaching within FE with the
added benefit of some participants returning to their placement provider to complete a
teaching qualification and/or to teach were key motivating factors for providers hosting
placements.

e The programme on the whole was praised for its’ ease of implementation among providers
whom are familiar with placements due to working with employers for vocational courses or
delivering teacher training placements.
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3 EFFECTIVENESS AND EXPERIENCES OF
PROGRAMME DELIVERY

This chapter examines the delivery of various aspects of the programme, including the design and
structure of the placements. It draws on findings from the surveys and qualitative interviews
conducted as part of the case studies.

3.1 Application process

Prospective placement students were required to complete an application form that covered
questions seeking personal details, course and training provider information, social demographics,
where prospective applications would like to complete their placement and motivations for applying.
As shown in Figure 6, nearly nine-tenths (89%) of participants were satisfied with the application
process, with only 6% who were dissastified.

Figure 6: Satisfaction with the application process (n=196)

How satisfied or disasatisfied with the

0,
application process 6%

m Satisfied  ® Neither dissatisfied nor satisfied Dissatisfied

Source: Post-programme survey of all participants completed placement (n=196)

Qualitative findings support these findings. Most participants spoke favourably about their
experiences of applying to join the Talent to Teach programme. Interviewees felt the process was
simple and straightforward making it clear and easy to understand. Furthermore, participants stated
that the process was quick, with most of them receiving communication and confirmation about their
placements from Cognition within a few days of submitting their forms, while a few said it took at
most a fortnight.

“It was very clear and very straightforward. Sometimes you get application forms and
they're so repetitive, and you think 'my goodness, I've just written that 5 times'. This was
ever so clear.”

(Student, Independent training provider)

Some participants were surprised with how quick and easy the application process was, particularly
because the placement came with a bursary, they expected the process to be far more complex.
Some staff members suggested that the placement could offer a more enhanced and developed
experience of working in FE by incorporating an interview as part of the application and preparation
process. This would help ensure applicants genuinely wanted work experience and help sift those
that were only motivated by the prospect of receiving a bursary.There were some inconsistencies
reported in how placements hosts were selected for successful applicants. Those participants who
had the opportunity to discuss their preferences of where they would like to complete their
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placements and their availability with Cognition, were more likely to be satisfied with the application
process since the arrangements met their needs.

However, for a minority of partcipants this was not the case and they indicated that they were either
allocated an organisation or they were not consulted beyond their application about where they
would like to go. One participant explained that they received an e-mail with details about the host
organisation and the time when the placement would take place. There was no discussion about
alternative locations or time. These few participants felt that the programme could have benefitted
from some flexibility and understanding of the pressures of completing an undergraduate or
postgraduate degree.

While the overall experience of the application process was overwhelmingly positive for participants,
there were some elements of the process that participants felt could be improved. The few
improvements reported were:

» To ensure participants are made aware that the placement experience may not be able to
offer shadowing or teaching opportunities in the subject the participant has expressed an
interest in.

= The process could be made more robust by ensuring DBS checks are offered which would
mirror job applications in this type of sector.

= More information about the type of organisations that were offering placements.

3.2 Pre-placement information session

Prior to starting the placement Cognition offered all successful applicants a pre-placement
information session via a webinar. This change was introduced from learning from previous cohorts
reporting varied experiences of inductions, with some providers offering them whilst others adopting
a less rigid approach. Therefore, the purpose of the pre-placement information session was to
provide all participants an overview of the FE sector, the importance of safeguarding, the types of
activites that may be offered during their placement and expectations and commitment required
from the participants. Figure 7 below, shows typically most respondents found the session
informative and insightful with 80% agreeing the session provided useful information about the FE
sector and almost three-quarters (71%) agreeing that the session provided useful information about
expectations of the placement indicating the session met its’ objectives.
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Figure 7: Attitudes towards the pre-placement information session (n=196)

Provided you with useful information about the FE
sector

Provided you with useful information about what 13%
you may expect during your placement 0

8%

Helped you to prepare for your placement 9%

mAgree ®Neither agree nor disagree Disagree

Source: Pre-programme survey of all participants completed placement (n=196)

Nearly a third of respondents (30%) disagreed or neither agreed or disagreed that the information
session prepared them for their placement. Qualitative findings indicate that this may be due to the
lack of placement specific information. That said, the intention of the pre-placement was not to offer
individualised information but rather ensure all participants were provided with an overview of the
purpose and programme elements. For example, an interviewee from the delivery partner indicated
in previous cohorts it was time consuming to call each participant prior to their placement to answer
any questions. The new approach was therefore, said to be an efficient way to provide all
participants with consistent information and answers to frequently asked questions that were
generated through delivering placements with previous cohorts.

3.3 Overall experience

Overall, most participants reported a positive placement experience, with nine-tenths (91%) stating
they enjoyed their placement and over four-fifths (85%) indicating they were satisfied with the
content of the placement (Figure 8).

Figure 8: Overall experience of the placement (n=196)

Overall, | was satisfied with the content of the

0,
placement %

| enjoyed my placement 4%

mAgree ®Neither agree nor disagree Disagree
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Source: Post-programme survey of all participants completed placement (n=196)

Interviews with participants indicated that the overall positive experience of the placement was due
to the collaborative approach providers took when designing and offering placements. The majority
of participants and staff from provider organisations said that they worked together to design
placements. College staff explained further that ongoing conversations were held between the
mentor and participant, which helped to focus and tailor the experience, to ensure placement
activities met the expectations of participants. This often involved mentors and teachers advising
participants what they could do and what would be useful for them to experience.

“It's a good thing for the mentors and the mentees to actually decide what each wants. To
keep it open to interpretation because | think that’s the beauty of it that it can actually
comprise everything that the life of an FE teacher involves. We have a lot of issues with
student well-being, mental health, all of the additional, kind of, accidental outcomes of this
that aren’t academic at all. You know, getting to know students”.

(Senior Lead, FE College)

Additionally, this approach was particularly crucial for young participants who often have not
previously worked in a professional setting and needed some time to settle in. As a result,
participants reported staff were attentitive which made them feel comfortable.

“When they first come they might be a little bit shy and a bit apprehensive to take
ownership of their learning but once they have been here for a couple of days or
whatever, once they have got to know the team, they normally tend to come out of the
shell.”

(Senior Lead, Independent training provider)

Unsurprisingly then, for the minority (4%) who reported that they did not enjoy the placement or that
they were not satisfied with the content indicated three main reasons:
» The placement took place at the end of term or during exam period which resulted in a lack
of varied experience, in particular no opportunity to observe lessons.
= The mentors and lessons observed did not match the interest of participants and therefore,
they felt the experience was not applicable to the subject they were potentially interested in
teaching.
= The placement was not very organised and participants felt it was burdensome for teachers
to work with them.

3.4 Perceptions of design and delivery of placements

While overall experiences of the Talent to Teach placements were overwhelmingly positive, several
factors relating to the way in which placements were organised contributed to varying viewpoints. In
turn participants’ experiences influenced their perceptions of their placement’s value in helping them
make a decision about their careers and their overall experience of FE. This section considers the
various activies participants were offered and how these affected participants’ experiences.
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3.4.1 Activities offered

Figure 9: Activities offered during placement (n=196)

Observing classroom activity (191) 97%

Interactions with staff (188) 96%

Completing reflective journal (183) 93%

Interactions with students (175) 89%

Induction (167)

85%
Observing teaching in your subject(s) specialism (128) 65%

One-to-one or small group assisted teaching (127) 65%

Speaking to students as a group in a classroom (126) 64%

Mentoring (111) 57%

Other (14)

3
S

Source: Post-programme survey of all participants completed placement (n=196)

The design of placements varied from provider to provider and included a range of different activities
dependent on capacity to provide these activities and the way in which they were designed. As
discussed earlier, some providers adopted a collaborative approach offered choice to students
whilst others offered a more rigid placement structure. Almost all participants were offered the
following three activities:

e Observing classroom activity (97%)
e Interaction with staff (96%)
e Completing a reflective journal (93%)

Qualitative interviews support these findings. Classroom observations was a prominent feature of
the Talent to Teach placements among all seven case study providers. This mostly involved
participants sitting-in on various subject classes with different teachers. Participants stated that this
helped them to sample a range of teaching and learning styles — something that was encouraged by
teaching staff.

“I would suggest (to the placement participant) you follow the students on one day, and a
lecturer on the other, because then you will get to go to English and Maths with the
group, and see maybe a tutorial, then you can see the difference in how the students are
trained as well in teaching it.”

(Mentor, FE College)

Some placement participants were offered opportunities to teach if they felt comfortable doing so.
The opportunities to teach in the classroom ranged from giving short presentations and taking a lead
on class discussions, to leading a lesson with assistance from the class teacher. This range was
dependent on the confidence levels, experiences, and subject knowledge of the participant.
Participants praised staff who closely supported them if they chose to teach.
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“Thursday and Friday, | led a few groups myself. Obviously, | spoke to the teacher first
and he asked if | was comfortable to do it. | was handed some material and presented
that. It was a natural flow. You've had your 3 days where you see how it works, what the
communication types are like. Then you're given the chance to apply yourself. | never felt
pressured to do it. Everybody was there to help. They've got a really good system there.
I'm quite impressed.”

(Student, FE College)

It is important to note, all providers were advised to provide a named mentor to the student who
would ask as the link for the placement, be the key point of contaxt and provide support and
guidance as appropriate. However, two-fifths (43%) reported that they did not have a mentor during
their placement.

3.4.2 Satisfaction of activities

Figure 10: How satisfied or dissatisfied were you with the following elements of the Talent to
Teach programme? (n=196)

Speaking to students as a group in a classroom
(124)

X

X

Interactions with staff (172)

One-to-one or small group assisted teaching
(125)

X

X

Observing classroom activity (188)

X

Induction (164)

53

Mentoring (107)

Observing teaching in your subject(s) specialism
(125)

~
X

Completing reflective journal (180)

X

Interactions with students (172)

x

m Satisfied  ® Neither satisfied nor disassatisfied Dissatisfied

Source: Post-programme survey of all participants completed placement (n=196)

Although, speaking to students as a group in a classroom (64%) and one-to-one or small group
assisted teaching (65%) was offered to nearly two thirds of placement participants, they were
activities that participants were highly satisfied with. For example, as shown in Figure 10, nine-
tenths (92% and 89% respectively) reported being satisfied. Interviews with participants indicated
that the overall positive attitude towards these activities was due to undertaking activities that gave
them the opportunity to feel like teachers. Interviewees felt welcomed, supported and integrated into
their placement providers.
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“I particularly enjoyed the one on one interaction | had with students, learning about what
they find difficult and teaching it to them. Mathematics was a specific aspect of my
placement that heavily related to my own education and therefore something | was very
passionate teaching.”

(Student FE College)

Furthermore, participants also suggested that it was important for them to experience the daily
routine of teachers since it gave them insight into what the role involves and helped to make
decisions regarding their own interest in FE and teaching careers. In particular, participants valued
the opportunity to join staff meetings, interact with staff in the staff room and observe non-teaching
responsibilities. With these activities combined, they felt that the experience provided a well-rounded
overview of working in the FE sector, since many roles exist outside of teaching.

“It was very comprehensive, because | was lucky enough to do a week with the head of
department for law, which meant that | had a lot of exposure, not only teaching-wise, but
behind the scenes, as well, of how everything’s run, what kind of queries you get from
college students.”

(Student, FE College)

Additionally, some participants also indicated they enjoyed interacting with students and found it
rewarding when they were able to ensure students understood small parts of the curriculum that
they previously found challenging. Participants discussed that they had preconceived perceptions
about teaching older students as opposed to primary and secondary education, and the opportunity
allowed them make decisions about their future.

“| particularly enjoyed the one on one interaction | had with students, learning about what
they find difficult and teaching it to them. Mathematics was a specific aspect of my
placement that heavily related to my own education and therefore something | was very
passionate teaching.”

(Student, FE College)

In some cases, experiences and exposure to certain activities also varied by provider type. While,
one-to-one or small group assisted teaching was highly valued among programme participants
(89%, Figure 10), it was only offered to over half of those who completed their placements at a
general further education college (57%). Comparably, it was offered to nine-tenths (91%) of those
who completed their particpants at an independent training provider (see appendix 2, Figure b).
Despite participants being offered different activites, there was minimal difference in the placement
meeting participants’ needs or satisfaction. For example, as shown in Figure 11, over 8 in 10
participants who either completed their placement an independent provider or FE college indicated
they were satisfied with the content of the placement (86% and 84% respectively).
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Figure 11: Satisfaction with the content of placement by provider type where placements were
undertaken

Independent training (44)

FE college (146)

m Agree ®Neither agree nor disagree Disagree

Source: Post-programme survey of all participants completed placement

While, the overall satisfaction among placements participants was high, lower satisfaction was
typically linked to poor organisation of placements. Some common features reported were:

= Unclear purpose and sturcture of placements (23%)

= Lack of varied experience, including limited direct teaching experience offered (23%)
= Placements were misaligned to the academic year (12%)

= Placement experience was not linked to specialist subject area (8%)

3.4.3 Mentoring

Figure 12: Attitudes towards mentoring (n=196)

Overall, to what extent do you agree or disagree that
the mentoring on your placement met your
expectations?

10%

mAgree ®Neither agree nor disagree Disagree

Source: Post-programme survey of all participants completed placement (n=196)

As part of the programme, Cognition shared a provider mentor guide and handbook with all
providers. The guidance informed prospective mentors that they will play a critical role in the
success of the programme, by acting as the key contact, and providing the right level of support and
guidance to individual graduates who are placed in their organisation. While the nature of the
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support provided was not prescriptive, Cognition outlined the types of support mentors could offer.
These included:

e Helping graduates to reflect on their practice and to consider ways in which it relates to their
higher education;

e Challenging graduates to explore and examine their own understanding and knowledge;

e Bringing graduates together as a group (where there are two or more placements) for
induction; reflection; peer to peer learning; and other group activities as appropriate;

e Acting as a facilitator to ensure that graduates get opportunities to carry out specific tasks or
to organise additional activities as required,;

e Providing encouragement, acting as a sounding board and supporting when the going gets
tough;

e Raising graduates’ aspirations;

e Being available, where appropriate and relevant, to discuss or clarify issues with provider
staff.

Despite, two-fifths (43%) reporting that they did not have a mentor during their placement (Figure 9),
four-fifths (80%) of placement students reported that the mentoring they received during their
placement met their expectations (Figure 12). Qualitative findings illustrate that mentors were a
highly valued component of their placement and for many dictated their overall experience. To
ensure participants are gaining the most out of the placement experience, it may help to make
mentors mandatory.

Learner interviewees indicated mentor support was indispensable for three key reasons. Firstly, the
most valuable element of the mentoring was generally reported to be the coaching. Most
participants reported that they highly appreciated receiving one-to-one pastoral support which
provided a ‘safe space’ to seek advice regarding a career in FE. The support enabled these learners
to develop their knowledge on the various options available to pursue a career in FE influencing
their capability to explore which route is the most approriate for them.

“I really enjoyed the mentoring part of the placement as | feel as though my mentor was
able to give me advice and guide me in FE as a career choice in the future. She provided
me with loads of useful information on teaching in FE and the options available after my
studies and provided me with PowerPoint presentations on teaching tips and lessons
plans which | found really helpful.”

(Student, FE College)

Secondly, some interviewees praised their mentors ability to facilitate teaching activities for them, for
example providing the opportunity to micro teach learners. As discussed earlier, this was a pivotal
aspect of ensuring learners gained a realistic experience of working in FE. As demonstrated in the
quote below, some mentors shared resources and techniques which allowed learners to familiarise
themselves with the entirety of teaching, namely planning alongside delivery.
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“My mentors trusted me enough to let me offer one-to-one assistance right from the
beginning of the placement. They were very supportive whilst keen to share teaching
tools, techniques and approaches with me.”

(Student, FE College)

Lastly, interviewees typically valued having a consistent member of staff during the placement that
made them feel welcomed, supported and relaxed in what was perceived as a daunting experience
for those immersing themselves in a professional arena for the first time. Mentors were well-
regarded for their attentive manner and helping to ensure the placement was well-structured and
organised.

A small minority (10%) said mentoring did not meet their expectations. Their main suggestions to
improve the experience were to ensure a mentor was present during the placement and that
mentors were fully briefed as to the purpose and aims of Talent to Teach. The minority also felt that
enthusiam for mentoring was also necessary amongst those chosen for the role.

3.5 Recommended improvements

As illustrated in this chapter, overall experiences and satisfaction of the Talent to Teach placements
were high among the majority of participants. The organisation and structure of a placement was
central to its success and there were limited instances of dissatisfaction stemming from
defienciencies in organisation. Unsurprisingly then, th e four key improvements outlined by
participants relate to refining how placements are organised in the future and are in line with
reasons for dissatisfaction among a minority of participants that were listed earlier in the report.
These in turn will be discussed below.

1. Structure
Just over one in five (23%) asked for a clearer structure, such as a specific programme
timetable to work towards. A few participants also felt their relationship with mentors would
have benefitted from a little more preparation from providers. A further one in ten (10%)
believed that more detailed information prior to starting the placement would allow them to
prepare themselves and understand what was expected of them, improving the overall
structure of the placement experience.

2. Timing of the placement
15% of participants indicated placements that were adjacent to academic holidays could limit
opportunities to interact with students and this distances participants from gaining a true
experience of working in FE. A few students felt they would have got more out of the
placement if it were at an earlier point in the academic year, as they did not see as much
teaching as they completed their placement when assessments were happening. These
students had placements in Dec 2019.

3. Limited opportunity to teach students
One in ten (11%) of placement students called for more opportunities for practical
experiences of teaching. For the few who wanted to try teaching but could not, they viewed
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such experience as central to making an informed decision about teaching.

4. Lack of specialist subject experience
One in ten (10%) think there should be an element of matching students to subject areas
they might be interested in teaching. While most acknowledge that they still got something
from the experience the belief is that it would have been more fulfilling if some of the
teaching they observed was in a subject closer to their degree subject.

Figure 13: How could we improve future placements? (n=196)

Placement was unstructured with poor commincation (45) 23%

The timing of the placement was not ideal (29) 15%

There was not enough teaching opportunity (22) 11%

Placement was not matched to degree subject (19) 10%

Placement should provide training prior to placement (20) 10%

Not enough mentor support was provided (8) - 4%
Placement should have been longer (8) - 4%
There should be a DBS check (4) l 2%

13%

No improvements needed (12)

Source: Post-programme survey of all participants completed placement (n=196)

3.6 Chapter key findings

e Most participants spoke favourably about their experiences of applying to join the Talent to
Teach programme. Interviewees felt the process was simple and straightforward making it
clear and easy to understand. Those participants who had the opportunity to discuss their
preferences of where they would like to complete their placements and their availability with
Cognition, were more likely to be satisfied with the application process since the
arrangements met their needs.

e Overall experiences and satisfaction of the Talent to Teach placements were high among the
majority of participants. The organisation and structure of a placement was central to its
success and there were limited instances of dissatisfaction stemming from defienciencies in
organisation.

e Participants were highly satisfied with activities that provided an opportunity to feel and gain
first-hand experience of teaching, for example speaking to students as a group in a
classroom (92%) and one-to-one or small group assisted teaching (89%). This was pivotal in
helping learners make a decision about their future career in FE.

e Four key improvements were raised by a minority of participants all relating to improving the
organisation and enhancing the experience of placements. These were to ensure
placements were well-structured, with a timetable in place, ensuring placements were offered
during term time where teaching can be observed, opening opportunities to micro-teach
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students and tailoring activities in line with students’ specialist subject area.
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4 BENEFITS AND IMPACTS OF THE TALENT TO TEACH
PROGRAMME

This chapter provides an overview of the benefits, outcomes and emerging impact of the
programme on participants and host providers, against the expectations set out in the theoretical
framework. The analysis presented in this chapter was informed by the COM-B model as a
theoretical lens to interpret the thematic framework analysis, in terms of capability, opportunity and
motivation for participant behaviour change, including attitudinal factors.

4.1 Organisational Impact

During the case study visits, interviews with senior leaders and staff at host provider organisations
described various benefits and positive impacts of being involved in the programme. This section
will provide an overview of the benefits at an organisational level, but also for staff and students at
the providers. It is important to note there were no differences reported in impacts and benefits
between FE providers and independent training providers.

A number of providers discussed the value of the programme for workforce planning and for
assessing the capabilities of potential future teachers via the placements. The host education
providers anticipated offering these types of placements will help to develop the wider further
education sector workforce. Offering work experience helped colleges gauge likely local candidates
for future teacher training programmes, and build rapport that is likely to be beneficial in the future.

“l ask the mentors to give them opportunities to show their skills. Those contacts between
the project participants and the mentors are very important because when jobs come up,
and they do frequently come up, you know, we want to have people that show promise
and that we’ve made connections with.”

(Senior Lead, FE College)

Some interviewees testified that placement students were very helpful in lessons. Some teachers
benefited from placement participants as they offered fresh ideas, new approaches to teaching and
ideas about sharing resources. In return, staff were able to reflect on their practice and develop their
attitudes towards teaching. Inherently, this is helpful in not only developing teachers’ skillset but also
helps to engage learners with a novel teaching approach.

“Sometimes they come up with ideas as well, that you haven't thought of before, and
because you're doing it, day-in, day-out, it can get a little bit like, 'What else can | do to
make this a little bit more Interesting?' They would come with ideas as well, like, 'Ah, do
you think-," or they might say, 'lI've used this before,' or, 'from my personal experience, in
my degree or whatever, I've used this,' and it's good, because they actually share
resources with you that you think, ‘'oh, how come | haven't come across that before?’.”

(Senior Lead, Independent training provider)

Additionally, the process and experience of delivering placements helped mentors develop their own
skills. In particular, they were able to enhance their pastoral skills, offer career advice to students
and do independent research to answer any queries placement students had regarding a career in
the FE sector.
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“Because the mentors get to practice their skills in a short space of time and they also,
you know, can work with somebody who maybe brings out other skills in them such as
pastoral care.”

(Senior Lead, FE College)

Most staff members from colleges said that placement participants helped enhance the learning
environment for their pupils in many ways. One senior leader said that their participant was a
positive role model to students. It helped students to start thinking about what careers they could go
into. Some college staff noticed a positive effect on the concentration levels of their pupils when a
placement participant was in their class. In part this was explained as student getting more support
with their learning. This support has come in different forms.

“They have been able to offer different levels of support for different students. Some of
them have played more of an active role, like sitting with students. One of them, she
jumped straight in. She wanted to do sessions and stuff with them. So she did energizers,
she did little micro-teach sessions and things like that.”

(Senior Lead, Independent training provider)
4.2 Impacts for Students

421 Overall impact

The overall positive experience of the Talent to Teach programme among participants strongly
contributes to the positive impact of the programme. Chapter 2 highlighted the most prominent
motivation among learners to complete the placement was having the opportunity to gain
experience of teaching before committing to it as a career (81%, n=159).

Over 8 in 10 (85%) participants felt the placement met their needs compared to one in 20 (5%) who
disagreed*. As such, the majority of participants were satisfied that the experience enabled them to
gain a realistic teaching experience contributing to their capability to make a decision about their
career. Therefore, the placement was pivotal in enhancing knowledge and providing an experience
that effectively challenges participants’ beliefs, capabilities and intentions towards teaching in FE.

The evidence derived from the qualitative interviews with participants supports these findings. The
majority of interviewees reported the programme provided a valuable insight into the genuine
experience of teaching in FE. Placements that were well-structured and incorporated diverse
activities with both teaching (e.g. observation and micro-teaching) and non-teaching (e.g. attending
staff meetings) exposure were reported as most beneficial in eliciting meaningful professional
experiences in FE. In return, this increased the motivation among some participants, by reinforcing
beliefs, capabilities and optimism to pursue a career in teaching.

“The thing | got most out of it was being able to talk to people. Teachers, workers, they
were all very forthcoming, honest about the good and the bad about working there and
why they do it and getting into the nitty-gritty and some of the details.”

(Student, FE College)

4 The remainder selected neither agree nor disagree
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Alongside gaining first-hand teaching experience in FE, students were typically able to gain career
knowledge and learn about teaching in more detail, including a range of teaching styles, approaches
to planning lessons and subject areas. In doing so, students increased their knowledge and
enhanced their teaching skillset contributing to raising their capabilities of becoming a teacher in FE.

“I think she's really appreciated the difference, seeing different styles, I've got teachers in
their 20s and in their 50s and 60s. I've got lecturers who have doctorates, masters,
degree plus PGCE. I've got a 30-year background in business, and she said she
appreciated seeing all the different styles of teachings and experience of people bring in
to the classroom, because we do take teaching from a very experiential perspective.”

(Mentor, FE College)

Senior leaders and teaching staff also recognised that the opportunity to try teaching before
committing to a teacher trainee course was rare. They have witnessed appreciation among students
and the rapport built with FE providers will help them to gain trainee opportunities in the future
should they wish to go down this route.

“If she were to sign up to our PGCE, | look at her as a very strong candidate. She got a
nice temperament and I'm sure would fit in. One of the benefits is forging a relationship
with an institution who may well offer you a placement, because a good placement is gold
dust.”

(Mentor, FE College)

To summarise, the overall benefits and outcomes for placement students discussed were:

e Learning about teaching in FE;
e Gaining career knowledge, particularly the routes;
e Experience of working in a professional setting and building skills to behave appropriately;

e Communication, networking and building rapport with college contacts.

A minority of respondents (15%), did not agree that the placement met their needs. Qualitative
findings indicate this was the case when placements were disorganised, offered a limited number of
activities and/or lacked a sense of purpose and structure.

However staff reported dissatisfied with the placement was not due to a lack of opportunities, but
their lack of presence and involvement in activities. Some staff indicated that students did not
commit to the days they agreed on during the application process, or have a desire to get actively
involved in teaching. Therefore, a few members of staff felt the onus was on students to engage and
immerse themselves in the FE setting, particularly by stepping out of their comfort zone to gain the
most out of the experience.
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4.2.2 Interestin FE teaching

Figure 14: What was your level of interest in FE as a career prior and following the placement?
(n=196)

What was your level of interest in Further
Education as a career prior to this
placement?

41%

What is your level of interest in Further
Education as a career following this
placement?

H Interested ® Neither interested nor uninterested Not interested

Source: Post-programme survey of all participants completed placement (n=196)

The post-placement survey records a significant increase of 42 percentage points for interest in a
teaching career in FE, with the level of not interested also decreasing by 31 percentage points.
These positive attitudes were somewhat mirrored in the findings from the qualitative interviews.
Some placement participants became more interested in a teaching in the further education sector.
One particular aspect of their placement that helped was the opportunity to work with different
students, and also to get a degree of freedom in what they wanted to do during their time at the
college. Furthermore, some participants felt that the experience gave them a clearer idea about how
to get into further education teaching.

“It was brilliant to see how it's possible. | didn't know what the ways into it were, apart
from PGCE, so that was another one. | had a chance to look at how to do, and how to do
teacher training. | understand some people do a college course as well and then go to
university for 5 years.”

(Student, FE College)

However, this positive change was only recorded as an intention in the post-placement survey. A fall
in the stated intention to enter FE teaching of six percentage points was found when comparing
responses between the pre-programme survey and the post-programme survey. As illustrated in
Figure 15:

e A quarter (26% a) of participants agreed with the statement ‘| am certain | would like to teach
in FE’ at both waves (pre- and post- programme)

e One in six (16% b) moved into the ‘agree’ group from the ‘do not agree’ between waves.

e More than one in five (22%) moved into the opposite direction.
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Figure 15: To what extent do you agree with ‘l am certain | would like to teach in FE (n=184)

| am certain | would like to teach in Further Post- Move into No
. Pre-survey
Education survey cell movement
Agree 48% 42% 16%° 26%?
Do not agree 52% 58% 22%° 21%

Source: Pre and Post-programme survey of all participants except prefer not to say (n=184)

The figures showed a greater proportion of people becoming less certain that they would like to
teach in FE. However, the impact of the programme is positive. Shifting attitudes is a critical
component of the programme, since it has enabled participants to make an informed decision about
their career. Despite a larger number of people suggesting they did not want to teach, this positively
reduces the risk of uninterested applicants pursuing teacher training programmes to only leave in
the first few years. Thus, the programme supports the retention agenda in the teaching sector.

Interviews with participants consolidated these findings. While there were numerous examples of
participants being inspired to go into further education teaching, there were some experiences
where placement participants felt the profession was not the right career for them.

4.2.3 Recommend placement to others
The majority of respondents (84%) indicated that they had spoken to others about their Talent to

Teach placement experience. Of these 164 respondents, three-quarters (76%) stated that they had
spoken highly of the programme without being asked (see Figure 16).

Figure 16: Which of the following best reflect how you have spoken to others about your Talent
to teach experiences?

| have spoken positively to others about Talent to 76
Teach without being asked (124) 0

I have spoken positively to others about Talent to

Teach after being asked (28) 17%

| was neutral when discussing Talent to Teach (8) 5%

| was critical of Talent to Teach after being asked

@ 2%

EVALUATION OF THE TALENT TO TEACH

33/41 PROGRAMME: FlNA;;OESF;ZOOI;E

Education & Training Foundation



Source: Post-programme survey of all participants completed placement (n=164)

Many interviewees indicted that they would recommend the programme to other friends and have
spoken highly of the placement experience since it was valuable in providing an overview of
pursuing a career in the FE sector. In doing so, they were able to make a decision about their
teaching career. Additionally, many participants including those who did not want to pursue teaching
at the experience reported that it provided many other skills that would be helpful in future
application processes and employment. These skills are further discussed below.

4.2.4 Soft skills

The majority of participants developed soft skills, in some form or other, as an outcome of their
placement. Soft skills can be categorised as social skills, communication skills, and personal
character attributes — all of which enable people to work well with others.

The majority of participants described how their social skills had developed. The placements
necessitated meeting with and speaking to new and different types of people. Participants talked
about the progress they made in their social skills as a result of being surrounded by people they
had not met before. Several participants referenced how they moved from feeling shy, unsure,
and/or uncomfortable around new people to feeling confident, comfortable and open.

Several participants described how their placement increased confidence in their own abilities. A
number of participants reported how the placement provided the opportunity to develop public-
speaking skills. As part of their placement, some participants were expected to deliver a
presentation or micro-teach. Several of these individuals noted how they previously would have tried
to avoid such a situation due to a lack of confidence. However, the fact that their involvement in the
placement necessitated the delivery of a presentation or lesson challenged them to move out of
their comfort zone.

“I delivered a fifteen minute, what do you call it, micro-teach lesson. That was good, that
was the first time that I've ever taught in front of the class ... I've never done that before,
so it was really fun, and | did really well, | think, so it was just amazing, because that was
the first time I've done that, and | didn't get that chance at my internship.”

(Student, FE College)

A number of participants recognised that the development of these skills helped to improve their
ability to perform in a professional environment and realised these are necessary skills to succeed in
the labour market. Therefore, the programme provides placement participants the opportunity to
develop their capabilities in their future careers, even if it may not be the FE sector.

4.3 Chapter key findings

e The Talent to Teach programme has a variety drivers of impact on participants. It effectlvely
challenges participants’ views about teaching and provides experiences which help
participants to make better decisions regarding FE careers and teaching. This includes
creating ethusiasm and interest for teaching and helping others realise FE ot teaching is not
for them.

¢ While the programme has shown evidence of generating interest in FE as a career option
within this graduate population, it has also enabled the development of soft skills that are
crucial for future employement. Therefore, the programme as met the aim of providing
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participants with the skills and knowledge they need to pursue a a career in FE as well as
increase their employability skills.

e There were many positive outcomes for FE providers hosting placements. A number of
providers discussed the value of the programme for workforce planning and for assessing
potential future teachers via the placements. The process and experience of delivering
placements helped mentors develop their skills.
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5 CONCLUSIONS AND RECOMMENDATIONS

51 Conclusions

5.1.1 The relevance and need for the programme

The study found there is a strong rationale for affording graduates the opportunity to experience FE
teaching. There is currently a reduction in the number of graduates training to teach and some
subjects struggle to attract high quality entrants. The programme has the potential to contribute
towards the recruitment and retention challenges faced in the FE, and teaching sector more broadly.
The post-programme survey revealed a significant increase of 42 percentage points for interest in a
teaching career in FE. The programme meets its aims of raising the profile of FE, generating interest
in FE as a career option with the graduate population and establishes new pipelines of talent for
entry to the FE sector. The programme also clarifies whether teaching is a career that is attractive to
participants. While it is too early determine impact on job applications from this evaluation, both
quantitative and qualitative findings illustrate the programme has the potential for addressing the
recruitment gap in the FE sector.

The demand of the programme has been strong in previous cohorts, but had yet to meet the 400
target set. It may be beneficial in the future to widen promotion and marketing strategies, by listing
the opportunity on graduate career websites. Furthermore, there is a disproportionate number of FE
colleges hosting placements compared to independent training providers. Further consideration and
attention should be paid to encouraging independent training providers to get involved in the
programme since they are a significant form of FE education.

5.1.2 Effectiveness of the programme delivery

Most participants spoke favourably about their experiences of applying to join the Talent to Teach
programme. Interviewees felt the process was simple and straightforward. Participants who
discussed their preferences of where they would like to complete their placements and their
availability with Cognition were more likely to be satisfied with the application process since the
arrangements better met their needs.

Overall experiences and satisfaction of the Talent to Teach placements were high among
participants. The organisation and structure of a placement was central to its success and there
were a few instances of dissatisfaction stemming from deficiencies in organisation. Participants
were highly satisfied with activities that provided an opportunity to feel and gain first-hand
experience of teaching, for example speaking to students as a group in a classroom (92%) and one-
to-one or small group assisted teaching (89%). This was pivotal in helping learners make a decision
about their future career in FE.

Four key improvements were raised by a minority of participants, all of which related to improving
the organisation and enhancing the experience of placements. These improvements were: to ensure
placements were well-structured, with a timetable in place; ensure placements were offered during
term time where teaching can be observed; create opportunities to micro-teach students; and
tailoring activities in line with students’ specialist subject area.

5.1.3 Benefits and impact
Capability, motivation and opportunity
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Overall, participants reported that the programme increased their knowledge on the avenues
available to pursue a teaching career in FE. The programme also allowed participants to experience
teaching styles and techniques within an FE setting and improved knowledge of non-teaching
responsibilities. By increasing knowledge among participants, the programme enhanced their
capability to actively pursue a teaching career.

While the programme has shown evidence of generating interest in FE as a career option for
graduates, it has also enabled the development of soft skills that are crucial for future employement.
Therefore, the programme as met the aim of providing participants with the skills and knowledge
they need to pursue a a career in FE as well as increase their employability skills.

The programme effectively challenged participants’ views about teaching and provided experiences
which helped participants make better decisions regarding FE careers and teaching. This included
creating enthusiasm and interest for teaching and helping others realise FE if teaching is for them.
For many, the placement verified their intentions to teach in FE and motivated participants to put the
motions in place post-degree. However, for others this experience helped them decide whether
teaching was for them.

There were many positive outcomes for FE providers hosting placements. A number of providers
discussed the value of the programme for workforce planning and for assessing potential future
teachers via the placements. The process and experience of delivering placements helped mentors
develop their skills.

52 Recommendations

The evaluation identified the following recommendations for the ETF and the delivery partner to
improve the Talent to Teach programme for future cohorts:

s The ETF should continue to support the Talent to Teach programme. There is a
demonstrable impact from offering the programme to university students. The study found that
by offering genuine, varied teaching experience in FE, potential teacher trainee applicants were
able to make an informed decision about their career. The programme has the potential to
reduce retention challenges.

= In future cohorts, the delivery partner should ensure all students are offered a mentor
during their placement experience. This evaluation found that having mentor was highly
valued among students. Mentors ensured placements were well organised, offered guidance and
pastoral support and the consistent presence of a member of staff supported graduates. While
the design of individual placements was fluid, mentors strengthened the experience.

= The programme should ensure all participants receive a varied placement experience.
Dissatisfaction of placements was reported due to placement timing and limited opportunities to
interact with students and practical experiences of teaching, which made it less likely that
students could observe teaching in their specialist subject areas. While most placement students
acknowledged they still got something from the experience, some felt the experience would have
been more fulfilling if some of the teaching they observed was in a subject closer to their degree.
This would add context to the placement and make it easier for the participant to relate to the
teaching experience. The participant can concentrate more on the role and less on
understanding unfamiliar content.
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s The ETF should continue to provide bursaries for the placement. For some participants, the
available bursary was an important factor in helping them to decide to enrol on the programme.
The main reason behind this is that participants were either in employment or seeking employment
to support their studies. Consequently, spending time to complete the programme would come at
a cost if financial support was not available. For others, who were unsure whether to apply to the
programme, the bursary acted as a successful incentive. However, the bursary payment was a
motivating factor for just over a third of participants (36%, n=170), implying that, although the
payment is an incentive, the experience of teaching may be a more of a significant motivating
factor for participants.
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7/ APPENDICES

1. Theoretical Framework

Inputs

Activities

Qutputs

Outcomes

Impacts

Pathways to Further Education: Raising awareness of, and supporting entry into, Further Education teaching careers

Funding via ETF
I DfE

Staffing /
mentoring
resources

Support from an
experienced mentor

40 hour work
placement in an FE
setting

Individualised
programme (observing
teaching, atiending
staff meeting

> B(_eneﬁciari_es gaip real-
life experience in FE

Host institutions leam

about hosting
placements

39/41

Recruitment of under- /
postgraduates

Application process
administration and
logistics

Induction fraining /
workshops for host
institutions

Host institutions
develop mechanisms
and skills in mentoring

and hosting work
experience.

Greater knowledge of
FE teaching

Greater awareness of
career routes in FE

Beneficianes have
positive experiences
and encourage others

Beneficiaries more
likely to teach in FE

Providers broaden
recruitment pathways

Improved recruitment
pathways from HEI

Increase in
applications to FE
teaching roles from
under- / postgraduates

Reduction in teaching
vacancies




2. Charts

Figure A: Attitudes towards ‘I am applying to undertake this placement to make a decision about
my career by course subject

Sciences (29) 14%

Business and Finance (15) 7%

Humanities and social sciences (113) 19%

Computing, Maths and engineering (13) 23%

Other (22) 18%

mAgree ENeither agree nor disagree Disagree

Figure B: Participants that were given the opportunity to partake in one-to-one or small group
assisted teaching by type of provider

91%

One-to-one or small group assisted
teaching

u |dependent training (40) B FE college (82)
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