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EXECUTIVE SUMMARY 
Effective induction can play a key role in supporting new teachers with settling into their 

role while also creating a culture of self-reflection and continuing professional 

development that enable new teachers to grow in their role. There is, however, little 

information on what induction provision is offered by Further Education (FE) providers in 

England. Therefore, the Education and Training Foundation (ETF) commissioned ICF 

Consulting Services Ltd (August - October 2019) to undertake research to examine the 

induction and on-boarding of new teachers in the FE sector.  

This study aims to provide the ETF with an evidence base of existing induction practice 

in FE, to inform their future support for the sector. The study explored:  

• The scale and type of induction and onboarding processes provided to new FE entrants. 

This includes examining how processes differ, depending on the individual characteristics 

of the new entrant and the type of FE provider. 

• The factors that influence whether, how, and how much providers offer induction and on-

boarding to new entrants and the type of services they offer.  

• How the induction and on-boarding processes in FE map to the sector Professional 

Standards and what impact they are perceived to have on retention and progression. 

 

This research report draws on the following research: 

• A review of literature on current and effective practice for providing induction to teachers. 

• Ten interviews with Initial Teacher Education (ITE) providers.  

• 17 FE provider interviews.  

• A survey of new teachers (completed by 109 new teachers). 

Key findings 

Structure and availability of induction support  

• Structured induction is relatively common across the FE sector. In the new teacher survey, 

78% (85 of 109) of respondents reported that they received an induction package upon 

starting with their employer. ITE providers also reported that most of their graduates 

received an induction programme at their new places of work, and all the FE providers 

interviewed for this study stated they had a structured induction programme. However, the 

survey found that part-time teachers were less likely to receive induction support. In the 

qualitative interviews ITE providers reported that this was likely to be because part-time 

teachers miss out on some support if it was taking place on their non-working day(s). 

• The most common forms of induction support were through one-to-one meetings with 

internal staff (27%), opportunities to speak with experienced teachers (22%), information 

packs containing key pieces of information (19%) and online induction activities (19%). Few 
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new teachers reported receiving any training during their induction, regardless of whether 

they had an ITE L5 qualification or not.  

• Over half (58%) of the new teachers surveyed stated that their initial induction lasted less 

than one month. In the qualitative interviews, we found that this was typically the upfront 

induction which ranged from a few hours to three days across provider types. Just under 

half (44%) of new teachers reported that their initial induction took place before they started 

their teaching. 

• Most of the FE colleges interviewed reported that during induction, they encouraged 

unqualified new teachers to enrol on an ITE qualification. They felt this would give them a 

good understanding of teaching theory while also opening up a wider package of support 

through the course mentoring and lesson observations components of the programme. 

Most did not provide funding for teachers to undertake the course but provided between 3-

5 hours remission a week for new full-time teachers to study an ITE course.  

• Nearly all FE and ITE providers reported that budget pressures and the challenges of the 

FE sector limit the type of induction support they were able to deliver. Most providers 

acknowledged that it would be valuable to give new teachers more time to settle into the 

role but reported this was difficult because they needed teachers to begin teaching a full 

workload quickly. Across FE providers, timetabling issues also meant that new teachers 

were not always able to see their line manager and colleagues when they wanted, 

particularly if they were based in different locations as is common in the Adult and 

Community Learning (ACL) sector. 

Information provided during induction  

• Two-thirds (66%) of new teachers surveyed reported that their induction included content 

on FE policy and funding. ITE providers also believed it was relatively common for FE 

providers to offer an overview of the FE landscape during induction, and most FE providers 

interviewed reported providing this information. A further third (31%) reported that they 

received thorough information on where to access further information on the FE sector.  

• Nearly all (92%) survey respondents stated that they received information on the role of an 

FE teacher and their responsibilities, of which 31% believed it was covered thoroughly. All 

the FE providers we interviewed also reported providing information on the role of the 

teacher and their expectations. This did not differ significantly across FE provider type or 

whether teachers were full-time or part-time. However, teachers with an ITE L5 qualification 

were more likely to receive thorough information on this topic than teachers without (62% 

compared to 38%).  

• Over half of new teachers surveyed (61%) stated that organisation policies and procedures 

were covered thoroughly in their induction process. ITE and FE providers reported that a 

central part of most new teachers’ induction process was mandatory training or information 

on learner protection policies such as Prevent policy and safeguarding learners. Most also 

included information on data protection systems to prevent the release of sensitive learner 

data. This was generally delivered to all new starters regardless of their role in the 

organisation. 

• Most ITE providers did however report that some of the practical aspects of working in the 

organisation were commonly not covered well in induction, despite a clear demand for this 

information. As one ITE provider stated “when a new teacher starts, they have so many 

things to deal with, but their number one priority is just understanding the practical things, 

like where to find the classrooms, how to use the printer and how to organise trips. Many 

of our trainees do not receive this information”.  

• Most ITE providers also reported that this was an area that did not seem to be covered 

substantially in new teacher induction, despite a clear demand for this information. Where 

FE providers offered information on organisation procedures and processes, it was mostly 

around organisational culture, delivered through a conversation with senior managers in 

their organisation.  
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Professional and personal development  

• Relatively few survey respondents received support on topics to improve their teaching 

during induction. Only 29% reported that support on workload planning was covered 

thoroughly during their induction and 43% stated that they received support on effective 

teaching, such as classroom management and producing lesson plans and schemes of 

work. Some FE providers stated that this was because they did not want to overwhelm new 

teachers when they first started. FE providers did, however, report that they commonly 

ensured that an experienced teacher would go through the materials of the course with 

new starters.  

• Nearly all (96%) surveyed teachers reported having regular lesson observations during 

their first year in teaching. Around a quarter had a lesson observation at least once a month 

and 60% stated they had a lesson observation at least once a term. FE providers also 

confirmed that lesson observations of new teachers were a standard part of the 

probationary period. As such, it was provided to all new entrants and not just those that 

had not previously taught in FE. The data show that the frequency of observations varied 

depending on the experience of teachers; teachers without an ITE L5 qualification were 

more likely to be observed once a week than those without (14% compared to 1%).  

• Over two-thirds of new teachers surveyed received mentoring in their first year of teaching 

and in most cases this was formalised. The survey data show that full-time teachers are far 

more likely to receive mentoring support than part-time teachers (82% compared to 48%). 

However, mentoring was generally available to the same degree for teachers that had an 

ITE L5 or above qualification and those that did not. 

• This study shows that nearly half (45%) of new teachers surveyed received mentoring 

support from colleagues in their department or from their line manager (34%), and over half 

(58%) met with their mentor over 10 times in their first year. The frequency with which new 

teachers met their mentor was consistent across the different types of FE providers and 

also for part-time and full-time teachers. 

New teacher perceptions of their induction  

• Only 37% of survey respondents felt their induction process was of a high quality and ITE 

providers also reported that the quality of induction provision in FE is generally mixed, with 

some good practice and some provision that could be improved. A higher proportion of 

part-time teachers described their induction as good quality compared to full-time teachers. 

In the ITE provider interviews, some interviewees believed that part-time teachers 

commonly have a more focused role in their organisation (they are more likely to teach one 

course or a specific module) and therefore not felt to need as thorough induction support.   

• A third (34%) of survey respondents felt supported in their first year of teaching. Those that 

were supported commonly attributed it to the support they received from their mentors, 

colleagues, or line manager. Under a quarter (21%) of survey respondents felt their 

induction support prepared them for teaching in FE, with teachers from ACL, Independent 

Training Providers (ITPs) and ‘other’ providers (e.g. ambulance services and schools with 

post-16 departments) more likely to report they were not prepared for teaching in FE. 

Components of an effective induction programme  

• Many FE and ITE providers stressed the need for structured guidelines relating to new 

teacher induction, as it would enable both providers and new teachers to be aware of what 

constitutes an effective induction programme. This would also ensure a more consistent 

approach to induction, with several providers recognising that there are likely to be 

inconsistencies with how individual departments and line managers provide induction 

support to new teachers, including the role played by mentors.  

• FE and ITE providers generally agreed that the induction topics we explored in the 

interviews (information on the FE sector, the role of the teacher, organisation policies and 
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processes, performance monitoring, and professional development) were crucial elements 

of an effective induction process. However, some providers also believed it was important 

that inductions include thorough information and communications technology (ICT) 

components, as new entrants (particularly those from industry) often initially had difficulties 

in using digital learning tools such as smart boards and Google Classroom.  

Conclusions 

The study found that the provision of induction is relatively well established in the sector, 

with most new teachers receiving some planned support. Providers generally adopt a 

‘semi-flexible’ approach to structuring their induction programme, which is commonly led 

jointly by Human Resources (HR) departments and curriculum teams. This includes 

some online induction activities complemented by flexible discussions with colleagues. 

This approach allows some of the support that teachers receive, to vary depending on 

their prior knowledge, experiences and the context within which they are teaching. 

However, a limitation of the approach is that it relies on individual curriculum 

departments to design appropriate induction support for new teachers. 

There is a mixed picture in terms of the type of information and support provided to new 

teachers during induction. Most teachers reported that the topics we explored 

(information on the FE sector, the role of the teacher and organisation processes and 

procedures) were delivered in their induction process, but in all cases less than half of 

survey respondents stated that it was covered thoroughly. Support through mentoring 

and lesson observations were, however, relatively common in the sector. 

While the study identified some areas of good practice, overall there appear to be 

significant areas for improvement of induction in FE. Relatively few new teachers 

believed their induction was of a high quality, and few thought the individual induction 

topics were covered thoroughly. The need for improvement is consistent for all types of 

FE providers and could have a substantial impact on increasing the retention and 

progression of new teachers in the sector. 
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1 INTRODUCTION 
This report presents the findings from research undertaken to examine the induction and 

on-boarding of new teachers in the Further Education (FE) and training sector. The 

research was commissioned by the Education and Training Foundation (ETF) and 

undertaken by ICF Consulting Services Ltd between August and October 2019. 

1.1 Study objectives 

The FE sector has traditionally experienced challenges in recruiting and retaining new 

teachers due to considerable competition for new teachers for schools, as well as 

growing demand for technical skills from industry. Effective induction can play a key role 

in supporting new teachers with settling into their role while also creating a culture of self-

reflection and continuing professional development that helps raise teaching standards. 

There is, however, very little information available on what induction provisions are 

currently offered by FE providers.  

This study aimed to provide the ETF with an evidence base of existing induction practice 

in FE to inform their future support for the sector. To do this, it explored:  

• The scale and type of induction processes provided to new FE teaching entrants. This 

includes examining how processes differ depending on the type of FE provider1, whether 

the teacher is working full-time or part-time, and whether the teacher has an ITE 

qualification at level 5 or above or they do not.  

• The factors that influence whether, how, and how much providers offer induction to new 

entrants and the type of services they offer.  

• How the induction processes in FE include the Professional Standards for Teachers and 

Trainers2 and what impact induction is perceived to have on retention and progression. 

The primary focus of the study was to examine the induction practices for teachers that 

have recently begun teaching in FE. This included teachers that are starting work with 

ITE training. The study also only focused on staff where teaching is the main part of their 

role, and consequently other FE staff such as assessors or instructors were not in scope.    

1.2 Definition of induction and on-boarding 

There is no universal definition of induction and on-boarding. However, it was agreed at 

the study inception meeting that induction would broadly be defined as: ‘support 

provided to new entrants to help them settle into their role’. 

We only examined induction processes that were planned, although we recognise that 

most providers also provide non-formal support to new entrants. We focused on support 

provided to teachers during their first year in their role. 

The types of induction support that we expected could be part of an induction 

programme included: 

 
1 For analysis purposes FE providers have been grouped together in the following format: FE college: 
General Further Education College, Sixth Form College, Specialist Designated College, Agriculture 
and Horticulture College, Art, Design and Performing Arts College, National Specialist College. 
ACL/ITP/Other: includes adult (19+) education provider, employer provider, independent training 
provider, third sector / charity training provider, Local Authority Adult and Community learning 
providers and other (e.g. ambulance service and school with post 16 department). 
2 Available at: https://www.et-foundation.co.uk/supporting/support-practitioners/professional-standards/  

https://www.et-foundation.co.uk/supporting/support-practitioners/professional-standards/
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• Informal training and information on topics such as health and safety, work planning, 

curriculum development, professional development opportunities/expectations and 

organisational policies and procedures 

• Formal training, including the Award in Education and Training and other training on 

planning and delivering training 

• On-going and structured mentoring, coaching, or shadowing opportunities. 

• Processes for performance monitoring and review, including a programme of lesson 

observations, regular professional reviews of processes, and formal assessments 

1.3 Research methodology 

The following research tasks were conducted during the study: 

• A review of literature on current and effective practice in providing induction in FE in 

England 

• Telephone interviews with FE providers 

• Telephone interviews with ITE providers 

• An online survey of teachers that entered the FE sector in the last two years.  

These tasks are described in turn below. 

1.3.1 Literature review 

The literature review aimed to examine current induction provision and identify issues 

that may be informing providers’ approach. It covered both peer-reviewed and grey 

literature in the last 10 years in England. Documents were identified through: 

• A search of the EBSCO and Google Scholar databases for published and peer-reviewed 

literature.  

• A review of the websites of sector publications and key organisations that support the FE 

sector, such as DfE, AoC, AELPs, Gatsby Foundation, and Jisc. 

• A wider web review using key terms in a search engine. 

The search was underpinned by a review protocol (included in Annex 1) which set out 

inclusion and exclusion criteria, key search terms, types of documents in scope and any 

quality criteria. The search identified 30 relevant documents, of which six were felt to be 

relevant for the research. 

1.3.2 Qualitative FE provider interviews 

We interviewed 17 FE providers to examine the induction support they provide particular 

groups of new teachers and the rationale and drivers that influence this approach. These 

interviews were with: 

• 11 FE colleges  

• 4 Independent Training Providers (ITPs) 

• 2 Adult and Community Learning (ACL) providers 

The interviews were conducted with a mix of Human Resources (HR) staff, curriculum 

staff, and senior leaders. The interviewees varied depending on the department which 

leads induction practice for a provider. The topic guide for the FE provider interviews is 

included in Annex 2. 

1.3.3 Qualitative ITE provider interviews  

We interviewed 10 ITE providers to gather wider perceptions of type and quality of the 

induction that ITE graduates have received. These interviews specifically explored: 
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• How commonly induction is provided to new teachers, and what support is provided. 

• Perceptions of the quality of this support, including what works well and areas where it 

could be improved. 

• The extent to which providers’ induction processes have been influenced by, or match, the 

ETF Professional Standards. 

Interviews were conducted with a mix of five FE ITE providers and five HE ITE providers. 

To gain a more detailed view on induction provision we selected providers that had a 

higher number of ITE learner enrolments.  

1.3.4 Online teacher survey 

The survey explored the support that new teachers received when they entered their 

employment, and their views on the effectiveness of this support. It was promoted 

through ‘snowball marketing’, where key stakeholders were asked to distribute the 

survey to new teachers. The stakeholders that distributed the survey were: 

• The Society for Education and Training (SET), which currently has over 900 records that 

match our selection criteria. 

• 20 ITE providers, including the 10 that were interviewed. 

• 40 FE providers, including those we interviewed and providers that have delivered projects 

for the ETF in the past. 

• Over 450 participants that have participated in the first and second round of the Advanced 

Practitioner Programme (APP). 

• Three FE provider membership bodies (The Association of Colleges, Holex, and the 

Association of Employment and Learning Providers). 

• Universities’ Council for The Education of Teachers (UCET), was asked to request that ITE 

providers send the survey to their recent graduates. 

The ETF also sent a survey link and covering email to all FE providers HR contacts on 

their emailing list. 

The survey ran from 29 August to the 11 October. It received 138 responses, but 29 

were disregarded as the respondents were not in scope (i.e. not new to teaching or 

teaching in FE). This gave 109 responses that could be analysed in depth. 

The survey (presented in Annex 3) received responses from: 

• 63 teachers in FE colleges, 32 with ACL providers, 4 with ITPs, and 10 with ‘other’ providers 

(e.g. ambulance services and schools with post-16 departments). 

• 54 who already had L5 or above ITE qualifications which are considered de facto career 

entry qualifications for an FE teacher (a Diploma in Education, PGCE or Certificate of 

Education). Two teachers undertaking in-service ITE and 37 who did not have or were not 

studying an ITE qualification at L5 or above. 

• 39 teachers who entered teaching in 2018/19, 37 who entered teaching in 2017/18 and 33 

selected ‘other’). 

• At least 8 teachers from each England region except the East and West Midlands. 

Table 1.1 below gives descriptive statistics of our survey respondents. 
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Table 1.1 Descriptive statistics of survey participants (n = 109). 

 Full-time teachers  
n (% of full time teachers) 

Part-time teachers 
n (% of part time teachers) 

Total 
n (% of total n) 

Age    
    20-29 14 (26%) 10 (18%) 24 (22%) 
    30-39 14 (26%) 14 (25%) 28 (26%) 
    40-49 16 (30%) 16 (29%) 32 (29%) 
    50-59 6 (11%) 12 (21%) 18 (17%) 
    60-69 1 (2%) 4 (7%) 5 (5%) 
    Prefer not to say 2 (4%) 0 2 (2%) 
Gender    
    Female 27 (51%) 45 (80%) 72 (66%) 
    Male 25 (47%) 11 (20%) 36 (33%) 
    Prefer not to say 1 (2%) 0 1 (1%) 
Employer    
    FE college 36 (68%) 27 (48%) 63 (58%) 
    ACL / ITP / other 17 (32%) 29 (52%) 46 (42%) 
Qualification status    
    With ITE level 5 or 
above 

30 (57%) 24 (43%) 54 (50%) 

    Without ITE level 5 or 
above 

23 (43%) 32 (57%) 55 (50%) 

Total 53 56  

The responses allowed results to be disaggregated by whether teachers have an ITE 

qualification at L5 and above or not, by part-time and full-time teachers and by teachers 

employed in FE colleges and those employed in ACL, ITP or other types of FE provider.  

When data was disaggregated, we included the Standard Error to provide a measure of 

the accuracy of the proportion estimate (the margin for error). 

1.4 Limitations of the research 

The research provided an overview of the types of induction practice that commonly take 

place in the FE sector, and perceptions of new teachers that received this support. 

However, there were some limitations with the research, which were: 

• The low survey response rate from ITPs, and, to a lesser, extent ACL providers, meant it 

was difficult to disaggregate findings by sub-sector to a high degree of confidence.  

• The teacher survey was conducted through convenience sampling. Therefore, the study 

may have some small bias (e.g. providers with more effective induction processes may be 

more likely to forward the survey to their staff). However, we are not aware of any self-

selection of survey respondents which resulted in it not reflecting the wider population of 

FE teachers. 

• The results of some cross-tabulations of the survey data should be viewed with caution, 

particularly when the number of observations is below 30. 

• For the qualitative research, the small sample size of interviews mean we can only give 

approximations of responses. In the report we therefore used the following definitions: 

– Nearly all: 90-100% of interviewees 

– Most: 65-89% of interviewees 

– Some: 35-64% of interviewees 

– Few: 10-34% of interviewees 

– Very few: 0-9% of interviewees 
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1.5 This report  

The remainder of this report is structured as follows: 

• Chapter 2 examines availability of induction support in the sector, and how the process 

was organised and managed; 

• Chapter 3 explores the information that was provided to new teachers during their induction 

process; 

• Chapter 4 examines the support provided to teachers for professional and personal 

development; 

• Chapter 5 examines perceptions of the induction support provided by FE providers; and 

• Chapter 6 presents the conclusions to the study. 
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2 STRUCTURE AND AVAILABILITY OF 
INDUCTION SUPPORT 

This chapter examines the extent to which induction support is provided to new entrants, 

how it is delivered, and how it is organised and managed by FE providers. This includes 

examining the extent to which remission is provided to new teachers and to what extent 

teachers are supported to gain an ITE qualification at Level 5 or above if they do not 

already hold one. 

2.1 Availability of induction support 

Structured induction is relatively common across the FE sector. In the teacher survey, 

78% (85 of 109) of respondents reported that they received an induction package upon 

starting with their employer (see Figure 2.1), of which 62% had an induction timetable. 

ITE providers also reported that most of their graduates received an induction 

programme and all the FE providers we interviewed stated they had a structured 

induction programme. 

The provision of induction is common across all types of FE provider. A slightly higher 

proportion of teachers in FE colleges received induction, compared to ACL, ITP, and 

Other providers, but this is perhaps unsurprising given that FE colleges typically have a 

larger teaching workforce and therefore have more resources to provide induction. 

The survey found that part-time teachers were less likely to receive induction support. 

Only 71% of part-time teachers were informed they would receive induction, compared to 

85% of full-time teachers. This was corroborated in the qualitative interviews, where ITE 

providers reported that part-time teachers are less likely to receive induction as it may 

sometimes take place on their non-working day(s), or induction might not be considered 

essential for new teachers if they are only working a few hours. 

Figure 2.1 Proportion of survey respondents informed they would receive an 

induction programme 

 

Source: ICF survey of new teachers (n = 109). Here and in subsequent graphs, “with ITE” denotes teachers with a 
Level 5 or higher qualification. The black line on each bar shows the Standard Error of the calculation (the margin 
for error)  
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2.2 How induction is delivered 

2.2.1 Activities provided during induction 

Figure 2.2 shows that the most common ways that all new teachers received induction 

support was through one-to-one meetings with internal staff (27%) or experienced 

teachers (22%). Teachers also commonly received an information pack (19%) and 

undertook online induction activities (19%). This is broadly consistent across all types of 

FE providers, although FE colleges are slightly more likely to provide one-to-one 

meetings.  

Similar findings were identified in the qualitative interviews. Most FE providers (68%) 

reported that they arranged meetings for new entrants to speak to key organisational 

staff and also provided a repository of policy and process documentation to new 

entrants, generally through a dedicated page on their Virtual Learning Environment. ITE 

providers also reported that it was very common for new entrants to complete checklists 

and undertake mandatory training online (51%). Nearly all the providers we interviewed 

reported that these activities were provided to all new starters and not just those new to 

teaching.    

Figure 2.2 Survey responses on the how their induction was delivered 

 

Source: ICF survey of new teachers (n = 53). Data presented with standard error bars. 

Very few new teachers (4%) reported that they had undertaken a structured training 

session during their induction. This was consistent for new teachers without any teaching 

qualifications and for those with an ITE qualification at L5 or above. FE providers 

reported that they did not generally provide training because they did not want to 

‘overload’ teachers when they first started in the organisation, and also because they 

needed the teacher to commence teaching full-time soon after they started employment.  

Overall, providers employed the same structure for delivering induction to part-time and 

full-time teachers and those that had an ITE qualification at L5 or above and those that 

did not. The exceptions were that teachers with an ITE qualification were less likely to 
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have opportunities to speak with experienced teachers (62%) than those without. This 

may be because ITE graduates are able to continue their relationship with their mentor 

during their ITE course, particularly if they had completed their ITE course at the provider 

they work in. 

2.2.2 The length of the induction process 

As shown in Figure 2.3, over half (58%) of survey respondents stated that their induction 

process lasted less than one month. This was consistent across all types of FE provider 

and for part-time and full-time teachers. Relatively few (14%) stated that their induction 

lasted over a term. The qualitative interviews indicated that this is likely referring to 

formal early induction that new teachers undertook immediately when they started, and 

not any mentoring or performance review support they received throughout the year.   

The qualitative interviews indicated that induction of new teachers is typically delivered 

over a very short timescale, ranging from a few hours to three days. This often includes a 

few hours dedicated to organisation induction and time dedicated to teaching and 

learning related content.  

In the survey, over half (56%) of respondents stated that their induction took place before 

they started their teaching. This is corroborated in the qualitative interviews, with many 

FE providers stating that they typically did not expect a new teacher to work in their first 

few days or their first week until they had completed some initial induction activities.  

Figure 2.3 Survey responses on the length of induction processes 

Source: ICF survey of new teachers (n = 85) 

2.2.3 How the induction process is managed 

The study found that in FE colleges and ITPs, the responsibility for induction is 

commonly split between curriculum and HR teams. HR teams are typically responsible 

for organising and coordinating the induction process and providing support on 

organisational policies and processes. Curriculum teams often provide the Teaching and 

Learning induction as well as any curriculum related induction related to the programme 
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the teacher will deliver. Most of the providers had responsibility split between these two 

roles. This induction process was the same for all new entrants, regardless of whether 

they were new to teaching.  

In ACL providers that are run by local authorities, the study found that in most instances 

new entrants received an overall council induction programme led by a service manager. 

However, the ACL department was then expected to provide more specific induction 

support on new entrants’ role.  

Most providers reported that a range of other staff were involved in the induction 

process. This included senior leaders (Vice-Principals and Principals or Chief 

Executives), who provided information on the organisation aims and objectives, as well 

as Advanced Practitioners and ITE teaching teams that provided support and guidance 

to new entrants. Providers also reported that IT staff were commonly involved in 

introducing new teachers to the providers’ IT system and providing them with IT 

equipment. 

Many providers also reported that they commonly established a joint induction 

programme for all new teachers that started each year. This brought efficiencies in 

providing induction while also enabling new starters to network with each other. FE 

colleges and ACL providers were more likely to benefit from efficiencies of scale, as the 

FEs we interviewed stated they typically recruited between two and eight new teachers 

per year, while ACL providers reported recruiting 10-12 (although most were part-time or 

sessional teachers) in the last year. Generally, ITPs tend to have fewer new starters (two 

or three).  

2.2.4 Remission given to new teachers 

Most of the FE providers we interviewed reported that they only provided remission to 

new starters that were completing a Diploma in Education and Training or PGCE/Cert Ed 

in service. This generally ranged from 3 to 5 hours remission a week for full-time 

teachers. The remission was only provided while the teacher was studying their ITE 

course. Some ITE providers reported that 3-5 hours was often insufficient for trainee 

teachers that are working full-time as it limited their time for independent study. 

Teachers not on ITE programmes were rarely given remission. In the survey, most 

respondents (82% of those in a Further Education College and 94% of those in ACL, 

ITP, or Other providers) were not given extra remission from teaching in their first year in 

order to undertake induction. While nearly all FE providers acknowledged there was 

value in allowing new teachers remission to undertake professional development in their 

first year, they stated that financial constraints meant that they needed new teachers to 

teach for most of their time in order for their posts to be financially viable.  

Some ITP providers felt however that this was potentially an ‘opportunity missed’. They 

reported that new teachers likely have significant development needs in their first year in 

FE, even if they had some teaching experience while undertaking an ITE programme. 

Therefore, they may need additional time to reflect on their learning to identify 

improvements. A few ITE providers reported that it would be useful if new teachers could 

have remission of a few hours a week so they can shadow or team teach classes, so 

they can learn from observing experienced teachers. 
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2.3 Support for undertaking ITE and the Society for Education and Training  

Most of the FE providers interviewed reported that they encouraged unqualified new 

teachers to enrol on an ITE qualification. They felt this would give them a good 

understanding of teaching theory while also opening up a wider package of support 

through the course mentoring and lesson observations components of the programme. 

However, very few of the providers we interviewed reported that they funded the new 

teacher to undertake an ITE course and so the individual would have to fund the 

programme themselves.  

ITE providers reported that the lack of provider funding for ITE has resulted in a 

decrease in the number of learners on their ITE courses that are studying in-service. 

Some also posited that it has resulted in an increased proportion of their in-service 

learners undertaking ‘volunteer teaching’ to ensure they have sufficient teaching practice 

to complete their course.   

Nearly all the FE providers we interviewed also reported that they did not provide 

information on the benefits of becoming members of the Society for Education and 

Training (SET) or provide funding to cover their membership fees during induction. Some 

FE providers stated that this was because they expected new starters to have received 

information on SET and QTLS while they were undertaking their ITE qualifications, 

although they acknowledged that new entrants not undertaking ITE would miss out on 

hearing about the benefits of SET membership. 

2.4 Barriers to providers’ offering induction 

Nearly all FE providers and ITE providers reported that budget pressures limited the type 

of induction support they were able to deliver. For example, one provider reported 

delivering a DfE funded programme to provide an in-depth induction programme for new 

teachers. The induction programme included remission for teachers to undertake lesson 

observations and structured in-house and external CPD training. Unfortunately, once the 

funding ceased the provider was not able to continue the programme. 

ACL providers and FE providers based over multiple sites also reported that it was 

difficult to meet regularly with teachers and to give them the opportunity to discuss issues 

with their colleagues. This was particularly an issue when staff worked part-time and 

therefore were not always available to attend team meetings and curriculum meetings. 

As a consequence, they felt they were not able to provide as much one-to-one support 

as they would like. 

Most FE and ITE providers also reported that a stretched workload for line managers and 

teachers also limited the induction support that they were able to provide new entrants. 

They stated that as these individuals had their own work pressures, they had little time to 

provide support for new entrants. This was attributed to the reported 21% real-time 

reduction in 16-19 education expenditure3 which has meant “FE is having to do more 

with less”.  

 
3 House of Common Library (2019) 16-19 education funding in England since 2010. Available at: 
https://researchbriefings.parliament.uk/ResearchBriefing/Summary/SN07019  

https://researchbriefings.parliament.uk/ResearchBriefing/Summary/SN07019
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3 INFORMATION PROVIDED DURING INDUCTION 
Chapter 3 explores what information and support is provided to new teachers during their 

induction process. This includes examining the level of information provided on the FE 

landscape and provider processes and procedures.  

3.1 Information on the FE policy and funding landscape 

Figure 3.1 shows that two-thirds (66%) of new teacher survey respondents reported that 

their induction included content on FE policy and funding, but less than a quarter (15%) 

stated that it was covered quite thoroughly (5 or 6 on a six-point scale). This was 

consistent for both teachers working in an FE college and those working with ACL, ITP, 

or other training providers. It also did not differ if the teacher had an ITE qualification or if 

they had not.  

Figure 3.1 How thoroughly policies and funding for the FE sector are covered   

Source: ICF survey of new teachers (n = 106) 

In the qualitative interviews, ITE providers also stated it was relatively common for FE 

providers to provide an overview of the FE landscape, and most of the FE providers we 

interviewed reported providing this information. Most FE providers reported that they did 

this through inviting new starters to speak with senior leaders in their organisation or 

signposting new teachers to relevant policy documentation. Line managers also in some 

cases explained to new starters that have not previously worked in FE how the funding 

for their department was calculated. The information was generally provided to new 

starters that did not have substantial experience of working in FE.  

Nearly a third (31%) of new teachers in the survey also reported that they received 

thorough information on where to access further information on the FE sector. It was 

more commonly provided to full-time teachers than part-time teachers, with 41% of full-

time teachers receiving this information, compared to 22% of part-time teachers. A 

higher proportion of teachers with an ITE L5 qualification received this information than 

those without an ITE L5 qualification. However, teachers with an ITE qualification were 
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more likely to be provided with this information during their ITE course. 

3.2 Information on the roles and responsibilities of an FE teacher 

Nearly all (92%) of the survey respondents stated that they received information on the 

role of an FE teacher and their responsibilities, of which 31% believed it was covered 

thoroughly (rating it 5 or 6 on a six-point scale). In the interviews all FE providers also 

reported providing information on the role of the teacher and their expectations.  

As shown in Figure 3.2, the proportion of survey respondents that felt the topic was 

delivered thoroughly did not vary significantly by whether they were an FE college or not 

or whether they were full-time or part-time teachers. However, teachers with an ITE L5 

qualification were more likely to receive thorough information on this topic than teachers 

without an ITE L5 or above qualification (62% compared to 38%). This is surprising as 

teachers that completed an ITE L5 or above qualification should have covered the role of 

an FE teacher in their course. One ITE provider posited that it may be that FE providers 

that require all teachers to have or be working towards an ITE L5 or above qualification 

may also have a ‘higher bar’ in terms of the information they provide in induction on the 

expectations of the teacher. 

Figure 3.2 Proportion of respondents stating that the role of the teacher was 

covered during induction  

 

Source: ICF survey of new teachers (n = 106). Data presented with standard error bars. 

Over a third (40%) of new teachers in the survey reported that during their induction they 

received information on the 2014 ETF Professional Standards for Teachers and Trainers. 

As with information on the role of the teacher, this did not significantly vary by whether 

they worked in an FE college or not or whether they worked full-time or part-time, but a 

far higher proportion (48%) of teachers with an ITE qualification at L5 or above received 

this information than those without an ITE L5 qualification (27%; see Figure 3.3). Again 

this is surprising as teachers that completed an ITE qualification at L5 or above would 

likely have covered the Professional Standards in their course; many ITE providers 

interviewed stressed how the Standards were incorporated within ITE qualifications so 

that “any of our students teaching would be well aware of Professional Standards from 

the moment they set foot in a classroom”.  

In the qualitative interviews, some FE colleges stated they incorporated aspects of the 

Professional Standards for Teachers and Trainers within their induction process but did 
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not refer to them specifically. Consequently, participants may have been unaware that 

they were being informed of the expectations of the Professional Standards. However, 

other FE college staff did not believe it was necessary to cover them in the induction 

process as “they’re desirable but a lot of them are just common sense, so I think once 

you’ve got your qualification no one really refers to them”. Besides supporting initial 

teacher education, the Standards enable providers to support the development of their 

staff through helping them to identify areas for their own professional development and 

progress in their career. 

Figure 3.3 Proportion of participants who received information on the Professional 

Standards for Teachers and Trainers during induction  

 

Source: ICF survey of new teachers (n = 106). Data presented with standard error bars. 

3.3 Information on organisational processes and procedures 

In the teacher survey, 61% of new teachers stated they received thorough information on 

their organisations’ policies and procedures. As shown in Figure 3.4, this did not vary 

substantially for teachers working in an FE college or those working in an ACL/ITP or 

other types of providers. Part-time teachers were less likely than full-time teachers to 

have this covered in their induction (51% compared to 71%). It is covered far more 

frequently than thorough information on the FE sector, which was provided to less than 

half of survey respondents.  

Figure 3.4 Proportion of participants who received information on the policies and 

procedures of the organisation during their induction 

 

Source: ICF survey of new teachers (n = 106). Data presented with standard error bars. 
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Where FE providers offered information on organisation procedures and processes, it 

was mostly around the ‘organisational culture’. Most FE providers stated they arranged 

for new teachers to speak to senior managers in their organisation so they could 

understand the priorities of their organisation and the organisational culture. The FE 

providers we interviewed generally felt this was a crucial component of their induction 

process, with one stating it helps with “understanding the context and culture of the 

organisation and where they fit in”. 

ITE and FE providers reported that a central part of most new teachers’ induction 

process was mandatory training or information on learner protection policies such as 

Prevent policy and safeguarding learners. Most also included information on data 

protection systems to prevent the release of sensitive learner data. This was generally 

delivered to all new starters regardless of their role in the organisation. 

Most ITE providers reported that some of the practical aspects of working in the 

organisation were commonly not covered well in induction, despite a clear demand for 

this information. As one ITE provider stated “when a new teacher starts, they have so 

many things to deal with, but their number one priority is just understanding the practical 

things, like where to find the classrooms, how to use the printer and how to organise 

trips. Many of our trainees do not receive this information”.  

Most FE providers reported that they expected the new starters’ colleagues (either their 

line manager or other teachers in their department) to support new starters with practical 

aspects of their job. However, ITE providers felt that this did not always take place, as in 

FE colleges the teaching timetable could mean that there are no other teachers available 

to provide support at certain times, and for ACL providers a new teacher may be working 

in a different location to the rest of their team. 

Some FE and ITE providers also thought that very little support was given on using ICT 

systems such as the Virtual Learning Environment or the Digital Blackboard. Many HR 

teams explained this to be the responsibility of the curriculum teams but had limited 

knowledge about the extent to which this was covered. Many teachers surveyed also 

suggested that support with IT systems could have been improved to help them 

understand registration systems and available resources.  
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4 PROFESSIONAL AND PERSONAL 
DEVELOPMENT 

This chapter examines the support that new teachers receive on professional and 

personal development. It includes training and support on improving pedagogy, 

performance monitoring and review, the use of lesson observations, and the availability 

of mentoring and coaching. 

4.1 General training and support on improving pedagogy 

Relatively few respondents to the teacher survey stated that they received support during 

induction on topics to improve their teaching. Only 29% reported that support on 

workload planning was covered thoroughly during their induction and 43% stated that 

they received support on effective teaching, such as classroom management and 

producing lesson plans and schemes of work. 

As shown in Figure 3.5, FE colleges were less likely to provide pedagogical support to 

new entrants than the other providers. Moreover, teachers that had an ITE qualification 

at L5 or above were more likely to receive support on effective teaching in induction than 

those that did not. This seems counter-intuitive as it would be assumed that individuals 

without a Diploma or higher qualification in teaching would be more in need of 

pedagogical support, particularly if they were moving to FE directly from industry.  

Figure 4.1 Proportion of participants whose induction programme contained topics 

to improve their teaching  

 

Source: ICF survey of new teachers (n = 106). Data presented with standard error bars. 

In the qualitative interviews, most FE providers reported that they did not provide 

information on general pedagogical practice during induction because they did not wish 

to “overwhelm” new teachers when they first started. Some FE providers stated they 

instead provided pedagogical support a few months after new teachers started, after they 

had their first probationary review. Others reported that they expected the mentors or line 

managers to help provide pedagogical support to help new starters address any issues 

on their teaching.  

Most FE providers did however report that experienced teachers commonly go through 

the course materials with a new starter. In some cases, they reported that new starters 

used lesson plans and schemes of work from the previous year, so they needed to 
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understand how the subject was taught previously. This was generally done during the 

start of the programme. 

4.2 Meetings with line managers to discuss progress  

Nearly all (93%) of the survey respondents stated that they discussed their progress with 

their line manager and around a fifth (21%) stated they met with their manager at least 

once a week. A further 33% stated they met their manager once a term. As shown in 

Figure 4.2, teachers in FE colleges were more likely to speak with their manager once a 

week than in the other providers, and so were part-time teachers compared to full-time 

teachers. 

Figure 4.2 Proportion of respondents who met their line managers at least once a 

week to discuss progress 

 

Source: ICF survey of new teachers (n = 101). Data presented with standard error bars. 

4.3 Lesson observations 

As shown in 0, nearly all (95%) teachers that responded to the survey stated that they 

had regular lesson observations during their first year in teaching. Around a quarter 

stated they had a lesson observation at least once a month and 73% stated they had a 

lesson observation at least once a term.  
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Figure 4.3 Frequency of lesson observations  

 

Source: ICF survey of new teachers (n = 101) 

In the qualitative interviews, all FE providers reported that lesson observations were a 

standard part of the teachers’ probationary period. As such, it was provided to all new 

entrants and not just those that had not previously taught in FE. The data did however 

show that the frequency of observations varied depending on the experience of teachers. 

Teachers without an ITE L5 or above qualification were more likely to be observed once 

a week than those without (14% compared to 1%).  

FE providers reported that lesson observations were commonly used to identify new 

teacher development needs, which in turn triggered the provision of individualised 

support for the teacher. As one provider stated: “If you’re observed and everything is OK, 

then you’ll be left alone. But if it isn’t then it would be the AP or the manager of that 

curriculum that would flag up training needs and that would be put into place.”. 

Within the qualitative data, there was a distinction between formal observations and 

developmental or supportive observations (learning ‘walks’) which are not graded. Some 

FE providers stated that for the first six months a teacher is in their organisation they 

primarily conduct the latter, followed by discussion and feedback. These providers stated 

it was important that observations were not seen as a negative but rather as a 

development opportunity. 

4.4 Mentoring and coaching 

4.4.1 Availability of mentoring support 

The provision of mentoring and coaching is relatively common in the FE sector. In the 

new teacher survey, around two-thirds (65%) of respondents stated they received 

mentoring support in their first year of teaching. FE providers also reported that the 

mentors were a key component of their induction process, as they were responsible for 

helping individuals to overcome both practical issues in the workplace while also 

providing support on teaching and learning.  
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In the survey, full-time teachers were far more likely to receive mentoring support than 

part-time teachers (82% compared to 48%). Mentoring was generally available to the 

same degree for both teachers that have an ITE L5 or above qualification or those that 

do not. 

In most cases the mentoring process was formalised. Nearly all (94%) of the survey 

respondents stated they had a named mentor. Most (80%) of the new teachers that did 

not have a named mentor but received mentoring support were in FE colleges. 

The availability of mentoring is a positive development in the sector. As noted by Hobson 

et al (2015)4, mentoring plays an important role for the development of inexperienced 

teachers, and in integrating the new teacher in the wider culture of the organisation and 

the sector more widely. However, the paper strongly advocated that this mentoring 

should be non-judgmental (ONSIDE mentoring) so individuals feel free to come to their 

mentors with any challenges they have without fear that it will reflect badly on them. In 

the qualitative interviews, most providers similarly felt that mentoring or coaching was 

crucially important support for new teachers. As one stated: “I think the mentoring is one 

of the things that makes it for new staff, that there is someone else that will catch up with 

them at coffee, whatever, and just say how’s it going, have you got any questions, 

anything you need to know”. 

A few FE providers (including ITE FE providers) spoke about the role of the Advanced 

Practitioner (AP) / Teaching and Learning Coaches who supported new starters. In some 

of these cases, every new starter is assigned to an AP who acts as a coach, providing 

support on teaching and learning aspects of their role and carries out informal 

developmental observations, used to provide the context for further discussion on need 

and to identify gaps in training: 

“So when you’re a new teacher you get assigned an AP, someone who’s really good at 

teaching and then they would work with the AP on a weekly basis to start with, for an 

hour, upskilling them and helping them but they can’t provide all the ICT training they 

need … APs are often only in traditional colleges,  so, it’s quite common that there are 

key personnel that are signposted to new staff, but how long can they spend with them? 

They’re firefighting almost.” (ITE provider: FE).  

4.4.2 Individuals that provide the mentoring support 

In the survey, nearly half (45%) of new teachers received mentoring support from 

colleagues in their department (see Figure 4.4). 15% of survey respondents stated that 

the mentor was an individual in another department. This was largely corroborated in the 

FE provider interviews, where most stated that they aimed to select a mentor who taught 

the same or a similar subject to the new teacher so they could provide support on 

teaching the subject.  

A relatively high proportion of new teachers stated that they received mentoring support 

from their line manager. This was particularly common in ACL, ITP, and Other providers. 

This deviates from the best practice supported by Hobson (2015) which states that the 

 
4 Hobson. J. A, Maxwell. B, Stevens. A, Doyle. K and Malderez. A (2015) mentoring and coaching for 
teachers in the further education and skills sector in England – summary report, The Gatsby 
Charitable Foundation: London.    
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mentor should be someone without management responsibility over the new teacher.  

Figure 4.4  The most common job roles of mentors allocated to survey respondents 

 

Source: ICF survey of new teachers (n = 66) 

Some providers reported that it was sometimes a challenge to allocate appropriate 

mentors to new teachers. This was because many teachers are busy so do not have 

time to provide mentoring. Some also reported that mentors needed particular skills to do 

their role effectively. As one provider stated: “one of the biggest problems, and one that 

we struggle with in induction … is a really good mentor. I think it’s done a lot better in the 

primary and secondary sectors, you know, they tend to have the same lunch break and 

timetable, but in the FE sector there isn’t that consistency”.  

4.4.3 Frequency with which participants receive mentoring support 

As shown in Figure 3.7, most new teachers met with their mentors regularly. Over half 

(58%) stated that they met with their mentor over 10 times in their first year, and 9% 

stated they met with their mentor 6-10 times. Only 18% of new teachers reported that 

they met their mentor less than twice. The frequency with which new teachers met their 

mentor was consistent across the different types of FE providers and also for part-time 

and full-time teachers. 
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Figure 4.5 How often new teachers met their mentor in their first year of teaching 

 

Source: ICF survey of new teachers (n = 66) 

4.4.4 Support participants received from their mentor 

Figure 4.6 shows that the most common support that mentors provided new teachers 

was on marking and planning (42%) and ‘managing expectations’ – understanding what 

is required of them (25%). This is broadly in line with the findings in the qualitative 

interviews, with most FE providers reporting that the mentors mainly provided support on 

practical issues and sharing ‘tips and tricks’. 

Figure 4.6 The proportion of survey respondents that received a particular type of 

support from their mentor  

Source: ICF survey of new teachers (n = 66) 

In the survey, teachers in FE colleges were almost twice as likely to report receiving 

support across the different topics than teachers from ACL, ITP or other providers (see 

42%
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Behaviour management
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Figure 4.7). The survey also found that teachers who had an ITE L5 or above 

qualification were just as likely to access mentoring support than those without a L5 

qualification.   

Figure 4.7 The proportion of survey respondents that received a particular type of 

support from their mentor  

 

Source: ICF survey of new teachers (n = 66). Data broken down by particular characteristics of the teacher and 

their employer. 
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5 NEW TEACHER PERCEPTIONS OF THEIR 
INDUCTION 

This chapter presents teacher perceptions of the quality of their induction process. It 

specifically explores how thoroughly new teachers felt particular topics were covered in 

their induction, what proportion felt their induction was of high quality and to what extent 

they felt it prepared them for teaching in FE.  

5.1 How well particular topics were covered during induction 

Figure 5.1 shows the proportion of new teachers that stated a particular induction topic 

was covered thoroughly or very thoroughly (rating it 5 or 6 on a 6-point scale) compared 

with those that felt it was not covered thoroughly (rating it 1 or 2 on a 6-point scale). It 

shows that for nearly all topics, a higher proportion of participants felt the topic was not 

covered well. The only exception was on the role of the teacher, where the same 

proportion of survey respondents stated it was delivered well as not delivered well. 

This may reflect that many of the new teachers that responded to the survey may not 

consider mentoring and coaching to be part of the induction process, as it takes place 

over a longer time frame. In the FE provider interviews, we found most FE providers 

expected mentors to provide most of the support necessary to ensure new teachers 

settle into their role. 

Figure 5.1 Proportion of survey respondents that felt particular topics were covered 

in induction 

 

Source: ICF survey of new teachers (n = 106) 

5.2 The quality of the induction process 

In the survey, only 37% of respondents agreed or strongly agreed with the statement that 

their induction process was of a high quality; 16% disagreed and 17% strongly disagreed 

with this statement.  
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The findings from the survey were corroborated in the ITE provider interviews. Most ITE 

providers reported that the quality of induction provision in FE is generally mixed, with 

some good practice and some that could be improved. They stated this has been a 

relatively long-standing issue in FE induction rather than a recent development. 

In the survey, a higher proportion of part-time teachers described their induction as good 

quality compared to full-time teachers. This is surprising as part-time teachers are less 

likely to receive mentoring support or particular induction information on the FE sector 

(see Chapter 3 and 4). It may be because part-time teachers may have a more focused 

role in their organisation (they are more likely to teach one course or a particular module) 

and therefore feel they do not need as thorough induction support.   

5.3 Preparedness for teaching in FE 

Over a third (34%) of survey respondents stated they felt supported in their first year of 

teaching. This was commonly attributed to the support that the new teacher received 

from their mentors/colleagues/line manager. As some stated: 

“I think mentoring and coaching is extremely useful. This was something I really 

appreciated” (new teacher survey). 

“My mentor was lovely and extremely helpful.  And always on email or phone access” 

(new teacher survey). 

“I have always felt well supported by my line manager” (new teacher survey). 

As shown in Figure 5.2, the level of support participants received was generally 

consistent across both FE colleges and other FE providers, and for those that had an ITE 

qualification at L5 or above and those that did not. Part-time teachers were more likely to 

report they were supported in their first year than full-time teachers. 

Figure 5.2 Proportion of respondents that felt well supported during the first year of 

teaching  

 

Source: ICF survey of new teachers (n = 101). Data presented with standard error bars. 

Under a quarter (21%) of survey respondents agreed or strongly agreed that the 

induction support they received prepared them for teaching in FE. As shown in Figure 

5.3, providers from ACL, ITP, and other providers were more likely to report they were 

not prepared for teaching in FE, compared to teachers in FE colleges. Full-time teachers 
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were also more likely to report that they were unprepared for teaching in FE, regardless 

of whether they had an ITE L5 or above qualification or not. 

Figure 5.3 Proportion of teachers that agreed the induction adequately prepared 

them for teaching in FE  

 

Source: ICF survey of new teachers (n = 101). Data presented with standard error bars. 

In the participant survey a few participants reported negative experiences of their 

induction process: 

“My first year was a huge struggle - definitely thrown in at the deep end - my course 

leader saved me from drowning in what was an incredibly stressful and distressing 

situation - almost no structured support at all.” 

“My induction consisted of 2 mornings. I was initially assigned a mentor, but we only met 

once for 20 minutes as she was too busy with her own teaching workload”. 

However, some participants also reported positive experiences of their induction. These 

included the opportunity to attend a teacher conference and generally having supportive 

and helpful colleagues and team members.   

5.4 Components of effective induction programmes 

In the qualitative interviews, most FE providers reported that they would value structured 

guidelines relating to new teacher induction, as it would enable both the provider and 

new teachers to be aware of what constitutes an effective induction programme. They 

also felt that providing structured guidelines would ensure a more consistent approach to 

induction, with several providers recognising that there are likely inconsistencies with 

how individual departments and line managers provide induction support to new 

teachers, and the role played by mentors.  

FE and ITE providers generally agreed that the induction topics we explored in the 

interviews (information on the FE sector, the role of the teacher, organisation policies 

and processes, performance monitoring and professional development) were important 

elements of an effective induction process. However, some providers also believed it 

was important that induction included a thorough ICT induction, as new entrants, and 

particularly those from industry, often had difficulties initially in using digital learning tools 

such as digital blackboards.  
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Some FE providers also reported that it was essential that the professional development 

support provided to new entrants promoted the importance of teachers keeping up to 

date with new developments in their subject. As one provider stated “they need to 

understand that subject knowledge is just as important as their teaching, that they have 

the minimum Level 3, and they keep up to date with their subject specialism, they need 

reminding that alongside their teacher training they also need to keep up to date with 

their subject”, as set out in the Professional Standards. There are expectations that staff 

will maintain and update knowledge of their subject and/or vocational area as well as 

their teaching and learning expertise to improve outcomes for their learners. 

Following feedback from new teachers, one ITE FE provider is developing their own 

early careers framework to sit alongside induction provision, based on the Early Careers 

Framework in schools and the Professional Standards for Teachers and Trainers. The 

key components of the framework are set out below.  

South Devon College’s framework for newly qualified teachers5 

• The following framework outlines the induction and self-development support to be 

provided to all new teachers. 

• Monthly taught workshops: based on three key strands: 

- Teaching and Learning theme: revisiting strategies and ideas new teachers 

will have explored through their teaching qualifications.  

- Behaviour management: something they have found all teachers want 

straightaway.  

- Wellbeing: believed to be paramount for new teachers who are facing 

challenging situations which they have not faced before.  

• Teaching and Learning Framework: familiarity with the new Teaching and Learning 

Framework, aligned to the Ofsted EIF and ETF Professional Standards.  

• Community of practice: establishing a community of practice to adopt collaborative 

approaches. 

• Self-evaluation: evaluate their skillset through completing and reviewing the ETF / SET 

online initial assessment. 

• Mentoring support: from a member of the ITE team who will have taught many of the 

new starters on their ITE qualifications to develop an action plan.  

• Extended learning walks: two extended learning walks to take a light touch to 

observations. These will be recorded using the college proformas. 

5.5 Areas where existing induction practice can be improved 

In the survey, new teachers reported a range of ways that their induction programme 

could be improved. These included: 

• More contact with line managers: Some teachers stated they wanted more time to speak 

with their line managers during their first year but it was difficult due to timetable clashes. 

As one survey respondent stated: “I did have an induction process and helpful colleagues, 

 
5 This sits aside from formal induction processes for new teaching staff.  
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but everyone is always so busy, and there are so few informal opportunities to get advice 

and support, that it can feel isolating working in Adult Community Learning”.  

• More observations: In the survey some teachers stated they would like observations 

earlier in their teaching as it would mean they could more quickly identify their development 

needs. One teacher reported that they were first observed seven months into the role.  

• Reduce the amount of online induction: In the survey a few teachers stated online 

induction programmes were too time consuming and would prefer more one-to-one 

sessions. FE providers also reiterated this, expressing the difficulty in balancing the 

compulsory elements of induction, such as Prevent and Safeguarding Training, with more 

two-way communication. 

 

ITE and FE providers also identified the following areas where they felt induction practice 

in FE could be improved: 

• More consistency in mentoring support: Although FE providers generally believed 

mentoring support was a valuable component of their induction programme, some 

suggested it needed to be more structured because the challenging working environment 

in the FE sector meant that mentors did not always have the time to provide thorough 

support. Some ITE providers suggested that they should shift from the short-term ‘buddy’ 

approach that FE providers commonly use to more extended mentoring programme. Some 

FE providers also suggested that mentors also needed support on topics to discuss with 

their mentees and remission for taking up this role. 

• Increased shadowing opportunities: Some ITE providers believed new teachers need 

opportunities to shadow other teaching staff within the first two weeks of their role to 

understand teaching in the FE sector. One provider stated that this was because: “You are 

faced with real challenges around behaviour. In an FE college, it’s a bit of an eye opener 

… If they were full-time and spent their first week observing or even 50% of their time 

observing that is a lot of teaching observations to get a real feel of the breadth of what a 

good and bad lesson looks like”.  

• Having an induction before starting teaching. Most ITE providers believed that an 

effective induction process should take place before teachers begin taking classes. They 

believed this would help ensure they understood the basics and felt fully prepared to start 

teaching. FE providers also believed that this would be useful but felt that the financial 

constraints in their organisation meant that they needed to utilise teachers almost 

immediately. As one provider stated: “It is literally cut to the wire in FE as far as staffing 

goes, ultimately, if a class needs to be covered, then that teacher will have to teach”. 

• Increased ICT support: Some ITE and FE providers believed one of the biggest 

challenges for new teachers is the use of technology, yet this is not picked up during the 

majority of induction processes in the sector.  As one stated: “if teachers cannot use 

PowerPoint or use technology then that just throws up the whole teaching process because 

all the procedures and policies, all our registers, all our marking, all the student data, 

everything we do, is online. … if they come to us with no ICT skills, so they’re already on 

the backfoot”. 

• Remission for new teachers. Most ITE and FE providers believed it would be beneficial 

if new teachers had remission time for conducting personal development and preparatory 

activities. They noted that in the first year a new teacher would commonly have to develop 

new lesson plans and schemes of work in their course and also needed time to reflect on 

their teaching and identify how they can improve. Consequently, they may have a heavy 

workload which can cause unhappiness and lead to some leaving the sector. 
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6 CONCLUSIONS 

6.1 Structure and availability of induction support 

This study found that the provision of induction is relatively well established in the sector, 

with most new teachers receiving some planned support. The provision of tools such as 

mandatory training, information repositories and the assignment of mentors also shows 

that many providers have invested in developing an induction approach which they feel 

meets the needs of their organisation, while also balancing financial realities. 

Most providers tended to adopt a ‘semi-flexible’ approach to structuring their induction 

programme, which is commonly led jointly by HR departments and curriculum teams. 

This included some online induction activities complemented by flexible discussions with 

colleagues. This approach allowed some of the support that teachers receive to vary 

depending on their prior knowledge, experiences and the context within which they are 

teaching. However, a limitation of the approach is its reliance on individual curriculum 

departments to design appropriate induction support for new teachers. 

There appears to be little additional formal support provided to new teachers, even if 

these individuals have come straight from industry and/or do not have a PGCE, Cert Ed 

or Diploma in Education and Training. Most did not receive any remission in their first 

year nor did they receive any specific training. This largely seems to be due to financial 

constraints in the sector, which has resulted in providers needing new teachers to begin 

delivering a full teaching workload as soon as possible. However, there also seems a 

logical argument that providing too much information too soon to new teachers may 

overwhelm them as they adjust to working in FE. 

Very few providers also funded individuals to undertake an ITE qualification, although 

most recommended that new teachers gain these qualifications. Providers offered some 

remission if a new teacher wished to study an ITE. This is a significant shift in recent 

years, where many providers offered funding for in-service ITE. Again, this appears to be 

as a result of funding constraints in the sector. 

There was also relatively little information provided to new entrants on the Professional 

Standards for Teachers and Trainers and the benefits of joining the Society for Education 

and Training, including gaining access to continuous professional development 

opportunities such as the Qualified Teacher Learning and Skills (QTLS) Status and the 

Advance Teacher Status (ATS). Many providers did not cover this in induction because 

they believed it would be covered while a new teacher was studying their ITE 

programme. However, many teachers in the survey did not have an ITE qualification and 

were unlikely to be given information on these topics.   

6.2 Information provided during induction 

There is a mixed picture in terms of the type of information provided to new teachers 

during induction. Most teachers reported that the topics we explored (information on the 

FE sector, the role of the teacher and organisation processes and procedures) were 

delivered in their induction process, but in all cases less than half of survey respondents 

stated that it was covered thoroughly. Part-time teachers were typically less likely to 

receive thorough information, which was due to issues in scheduling information 



 

 

33/47 
 
 

RESEARCH ON INDUCTION AND GUIDANCE FOR 

NEW TEACHERS IN FE 

18/11/2019 

Education and Training Foundation 

activities around their working hours. 

The induction process seems to be strongest in providing new teachers with information 

on their statutory responsibilities, such as Prevent and Safeguarding Learners. These 

topics were generally considered to be covered well. Most providers also prioritised 

giving information on the organisational culture and ethos, which they believe is 

important to ensure new teachers understand the priorities of the organisation and their 

direction of travel.  

There was a perception that the areas where new teacher induction is weakest include 

providing information on practical issues such as finding classrooms, using the printer 

and in understanding how to book trips and organise other enrichment activities. Some 

ITE providers stated this was a key need for new teachers, as many struggled with 

organising some day-to-day activities that they need in order to teach. 

There also appears to be a need for further information on ICT processes. The growing 

use of technology in the classroom through virtual learning environments, Digital 

Blackboards and management systems means that new teachers need to be relatively 

comfortable with using these new technologies before they enter the classroom. 

However, some new teachers, and particularly those coming from industry, may have 

skills gaps in these areas, and few providers seem to offer support for this. 

6.3 Support for professional and personal development 

There are two main approaches that providers adopted to support the professional and 

personal development of new teachers during their first year: a structured programme of 

observations, which were generally a core part of providers’ probation review, and the 

provision of mentoring support. Both these approaches were expected to work in 

tandem, to identify new teacher learning needs and to identify suitable professional 

development. 

Observations most commonly took place once a term, although a quarter of new 

teachers reported having observations at least once a month. The observations tended 

to be a mix of formal observations where teachers are graded, and more informal 

‘learning walks’ which were more developmental. Many FE providers and ITE providers 

stated the latter was more suitable for new teachers, particularly in their first term, as 

some may be nervous about being formally assessed. There is a risk as well that, 

grading teacher classes may encourage them to ‘play it safe’ which may stifle innovation.  

Mentoring was commonly available, with most new teachers reporting that they were 

allocated a named mentor. When induction processes appear to work well, new teachers 

largely attributed this to the supportive nature of their mentor, and many new teachers 

received a range of support from their mentor and met them regularly. However, the 

quality of mentoring that new teachers received was perceived to vary, as some mentors 

may not have the time to provide support or may not have the skills to provide effective 

mentoring. 

The provision of mentoring is in line with recent research which highlights the importance 

of mentoring in helping new teachers settle into the sector. However, the research also 

stated that the mentor should not have management responsibility over the new teacher. 
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Therefore, it is not ideal that a relatively high proportion of new teachers, and particularly 

those in private training providers, reported that their mentor was their line manager.  

6.4 Overall effectiveness of induction provision 

While the study identified some areas of good practice, overall there appear to be 

significant areas of improvement for induction in FE. Relatively few new teachers stated 

their induction was of a high quality, and few thought the individual induction topics were 

covered thoroughly. The need for improvement is consistent for all types of FE providers.  

As a consequence of their induction support, only a small proportion of new teachers 

believed they were supported in their first year of teaching, and less than a quarter 

believed their induction prepared them for teaching in FE. Improving this could have a 

substantial impact on increasing the retention and progression of new teachers in the 

sector. 
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ANNEX 1 LITERATURE REVIEW PROTOCOL 

Primary search terms:  

New teachers Tutors from industry 
New tutors New starters 
New trainers New entrants 
Newly qualified teachers PGCE-graduates 
NQT DET-graduates 

Teachers from industry PCET-graduates 
Trainers from industry   

Secondary search terms: 

Induct* Workshops 
On-boarding/onboarding/on boarding Residentials 
Pre-start support Groupwork 
Shadow* Observation* 
Mentor* Review* 
Orientation Acclimatisation 

Training  

Inclusion / exclusion criteria  

The following criteria will be applied to assess whether evidence is suitable for inclusion in 
the review. 

We will review research on FE induction and on-boarding practice, in order to draw out 

further intelligence on the current landscape and unpick any issues that may be 

informing providers’ approach. Given there is unlikely to be much research on this 

subject we propose to include research undertaken in the last 10 years and also include 

any unpublished or grey literature on induction practice in England.  

Characteristic Criteria 

Time period • Post-2009 

Language • English language publications 

Type of 
publication 

• Peer reviewed journal articles  

• Un-peer reviewed academic research outputs (reports; working papers; 

discussion papers; conference papers) 

• UK Government department/agency commissioned research outputs 

(DfE, AoC, AELPs, Holex, Gatsby Foundation, Jisc, Education and 

Skills Funding Agency, Ofsted, Education and Training Foundation) 

• European Commission and agencies and international agency 

commissioned research outputs 

• Publications of industry bodies and practitioners (FE Week, Times 

Educational Supplement) 

• Grey literature on induction practice in England – including PHDs 

Geographic 
scope 

• Provision in FE institutions in England 

Population 
group 

• Primarily post 16 provision (16+) 

Type of Provider • FE College 

• Private provider 
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Characteristic Criteria 

• Adult and Community Providers 

• Sixth Form College 

Types of support • Planned support to prepare new teachers for teaching in FE. This can 

include, but is not limited to: 

• Training (covering for example introduction to the organisation, teaching 

basics, HR processes, FE Professional Standards, Self-assessments)  

• Internal introductions/networking 

• Termly review meetings 

• Regular observations in first few months of teaching 

• On-going peer mentoring or coaching 

• Shadowing 

• Subject specific and pedagogical professional development / CPD 

• Exclude: 

• Formal ITE training (CET or DET) 

• Unplanned support 

• Support provided to new entrants with previous FE teaching experience  
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ANNEX 2 INTERVIEW TOPIC GUIDES 

FE provider interviews  

ICF has been commissioned by the Education and Training Foundation to review the induction 

and on-boarding provision in place for staff new to teaching in FE. Induction can play a key role 

in helping new teachers to adapt to teaching in FE while also supporting early professional 

development and self-reflection. However, there is currently limited information available on the 

scale and type of induction and onboarding processes in place in FE providers. 

As part of the research we are speaking to a range of FE providers to explore the induction 

support you provide to new teachers, and the reasons behind your approach. We are also 

interested in any approaches that you believe are good practice in supporting new entrants 

adapt to teaching in FE.  

Your responses will be treated as confidential. We will never rent or sell your personal data and 

will use appropriate administrative and technical controls to keep your personal data safe and 

secure. Are you happy to proceed with the discussion on this basis? 

Background information  

Confirm their job title and responsibilities in terms of supporting new entrants 

On average, how many new teachers do you have per year? [defining teachers as those who “plan 

and deliver teaching to groups of students” to avoid confusion with assessors]  

Description of induction provision 

1. What induction do you provide for new teachers entering the FE sector without any previous 

teaching experience? Prompt for: 

– Any initial information, advice and guidance provided to new teachers 

– Any training that is provided, including accredited training (such as the Award in Education and 

Training) and more informal training 

– Any 1-2-1 support offered by peers or line managers 

– A residential session 

– An information pack containing key pieces of information 

2. What topics were covered? Prompt for what information is provided on: 

– Policies and funding for the FE sector  

– Policies and procedures of the organisation  

– The role of the teacher  

– ETF Professional Standards  

– Workload planning  

– Support and guidance on effective teaching, such as classroom management, resilience and in 

producing lesson plans and schemes of work  

– Where to access further information on teaching and the FE sector  

3. How is the induction support structured? Prompt for: 

– Whether there is a clear induction plan in place for each new entrant 

– Over what time period is this support provided? 

– Does it take place before the teacher begins teaching? 

– Whether the employee is informed in advance of the timetable of induction activities 

– Where activities take place 



 

 

39/47 
 
 

RESEARCH ON INDUCTION AND GUIDANCE FOR 

NEW TEACHERS IN FE 

18/11/2019 

Education and Training Foundation 

– How long the induction processes have taken place in this format 

4. Do you provide more in-depth support for new entrants that had not previously held a teaching role? 

If so, please describe what additional support you provide 

5. Does the induction support you provide differ depending on other characteristics of the new 

entrant? If so, please describe. Prompt for any differences in approach for those coming straight 

from industry, or for older/younger teachers. 

6. Are there any ‘core’ elements and any ‘bolt on’ elements that are provided depending on need? [If 

onboarding / induction processes are not in place] What alternative support do you provide for new 

teachers? 

7. How, if at all, does the support differ for those without teaching experience, or is it a standard 

induction for everyone joining your organisation?  

8. To what extent have your induction processes been influenced by, or align with the ETF 

Professional Standards? Prompt for how, and to which specific Standards? (please describe) 

9. Is any on-going support provided to new teachers that complements the induction / on-boarding 

process? Prompt for 

– Any mentoring or coaching support provided during their first year in the organisation? 

– Any shadowing or opportunities to collaborate? 

– Performance review processes and lesson observations 

– Any discussion on SET membership? 

– Any discussion around potential progression to QTLS? 

10. How is this structured? Prompt for whether teachers have named mentors that they can get help 

from, and whether there is a formal timetable for performance reviews and shadowing/lesson 

observations, or whether it is more ad hoc. 

Management and organisation of staff induction  

11. How is the induction process managed? Prompt for the role played by HR, training and 

development and curriculum teams, and who has overall responsibility for managing the induction 

process 

12. What role do the organisations advanced practitioner/s (also known as Teaching and Learning 

Coach, Learning Improvement Facilitator, and Teacher Development Coach) play in the induction 

process for new starters?  

13. What have been the key reasons for structuring your on-boarding / induction in this way?  

– Have financial / resource factors influenced this approach? 

– Do you feel there are any gaps in your induction processes? Please describe.  

14. How often does your organisation review its induction processes? Who leads this process? 

– Has the induction changed as a result of any reviews? If so, what has changed? 

Impact  

15. What do you feel works well and what works less well in terms of your induction / on-boarding 

processes? How do you believe it could be improved? 

16. What has been the impact of induction / onboarding processes? Prompt for any perceived impact 

on staff retention, progression and professional development 

17. Are there any specific challenges to providing particular induction / onboarding processes in your 

organisation? If so, please describe. 
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Interview topic guide: Initial Teacher Education (ITE) provider 

ICF has been commissioned by the Education and Training Foundation to review the induction 

and on-boarding provision in place for staff new to teaching in FE. Induction can play a key role 

in helping new teachers to adapt to teaching in FE while also supporting early professional 

development and self-reflection. However, there is currently limited information available on the 

scale and type of induction and onboarding processes in place in FE providers. 

As part of the research we are speaking to a range of ITE providers to explore your perceptions 

of the induction support provided to your graduates when they enter FE, including views on 

what works well and what works less well. We are also interested in discussing any examples 

you may have of good practice in supporting new entrants adapt to teaching in FE.  

Your responses will be treated as confidential. We will never rent or sell your personal data and 

will use appropriate administrative and technical controls to keep your personal data safe and 

secure. Are you happy to proceed with the discussion on this basis? 

Background information  

Confirm their job title and responsibilities in terms of supporting new entrants 

What induction processes are in place 

1. What do you think should form the key components of an effective induction process for new 

teachers entering FE? 

– Any specific activities that are important for introducing new entrants into the FE sector? 

– What types of support work better for particular groups of new entrants? 

2. How common are induction and onboarding processes in FE providers? prompt for any variation by 

type of FE provider  

3. How has this changed in the last five years? Prompt for the reasons for any changes 

4. What induction do graduates typically receive when entering the sector? Prompt for:  

– Any initial information, advice and guidance provided to new teachers 

– Any training that is provided, including accredited training (such as the Award in Education and 

Training) and more informal training 

– Any 1-2-1 support offered by peers or line managers 

– A residential session 

– Through an information pack containing key pieces of information 

5. What topics are typically covered during these induction processes? Prompt for to what extent 

information is provided on: 

– Policies and funding for the FE sector  

– Policies and procedures of the organisation  

– The role of the teacher  

– The ETF Professional Standards  

– Workload planning  

– Support and guidance on effective teaching, such as classroom management and in producing 

lesson plans and schemes of work  

– Where to access further information on teaching and the FE sector  

6. Is any on-going support provided to new teachers that complements the induction / on-boarding 

process? Prompt for 

– Mentoring or coaching support provided during their first year in the organisation 

– Work shadowing or opportunities to collaborate 
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– Performance review processes and lesson observations 

– Support for new teachers to maintain SET membership and achieve QTLS status (including any 

financial support) 

7. To what extent do you think providers’ induction processes have been influenced by, or align with 

the FE Professional Standards? 

8. Do you have any specific recommendations on how organisations can improve their induction 

processes? Are there any specific activities or key focus areas that need to be developed? 

The quality of current induction practice 

9. From your experience, what is the quality of induction currently provided to new teachers? What do 

you think works well / less well and why? What factors impact on the quality of induction processes? 

Prompt for variance by type of provider, the time given to induction / ITE, access to ITE / QTLS, 

mentoring 

10. Are there any barriers that may inhibit providers from providing some induction support? 

11. How could the current induction provision provided by FE providers be improved to better support 

new entrants? 
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ANNEX 3 NEW TEACHER INDUCTION SURVEY  
The ETF have commissioned ICF, an independent research organisation, to examine the range of 

induction and on-boarding provision in place for new FE teachers. Induction can play a key role in 

helping new teachers to adapt to teaching in FE while also supporting early professional 

development and self-reflection. However, there is currently limited information available on the 

scale and type of induction and on-boarding processes in place in FE providers. 

This survey aims to collect information about the induction support that has been provided to new 

teachers in FE that started teaching within the last two years (from 2017/18). The results from this 

survey will be triangulated with other research tasks including a literature review and interviews 

with FE and ITE providers. The final output of the research will take the form of a final report 

presented to the ETF.  

Thank you for agreeing to take part in this short survey which will take approximately 5 -10 minutes 

to complete. Your answers will be treated as confidential and only used for research purposes. No 

information that could personally identify you will be shared with any other third parties.  

Background information 

1. Please describe your gender identity. (‘X’ and ‘other’ are intentional internationally recognised 

options to enable anyone who wishes to do so to choose a gender identity that is different to the 

traditional gender binary of male and female.) 

 

– Female (including male to female trans women) 

– Male (including female to male trans men) 

– X (see note above) 

– Other, please specify: (see note above)  

– Prefer not to say 

2. What is your age? 

– 20-24 

– 25-29 

– 30-34 

– 35-39 

– 40-44 

– 45-49 

– 50-54 

– 55-59 

– 60-64 

– 65-69 

– 70-74 

– 75+ 

3. What is your current job role? [free text] 

4. What is the main subject that you teach? 

– Agriculture, horticulture and animal care 

– Arts, media and publishing 

– Business, administration and law 

– Community development 

– Construction, planning and the built environment 

– Education and Training (including initial teacher education) 

– Engineering and manufacturing technologies 

– English (including literacy) 
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– Family learning 

– Health, public services and care 

– Humanities 

– Information and communication technology (ICT) 

– Languages, literature and culture 

– Leisure, travel and tourism 

– Mathematics 

– Preparation for life and work 

– Retail and commercial enterprise 

– Science 

– Social Sciences  

– Other [free text] 

– Prefer not to say 

5. Are you teaching full-time or part-time? (Select one) 

– Full-time 

– Part-time (Please state how many hours you teach per week?) [free text] 

6. What type of institution do you work in? (Select one) 

– General Further Education College 

– Sixth Form College 

– Specialist Designated College 

– Agriculture and Horticulture College 

– Art, Design and Performing Arts College 

– National Specialist College 

– Independent training provider 

– Third sector / charity training provider 

– Local Authority Adult and community learning providers 

– Group Training Association 

– Employer provider 

– Adult (19+) education provider 

– Higher Education Institution 

– Other [free text] 

7. Which region is your employer based in? [single choice] 

– North East  

– North West 

– Yorkshire and the Humber  

– East Midlands  

– West Midlands 

– East of England  

– London  

– South East  

– South West  

8. When starting at the employer were you new to teaching in FE?  

– Yes 

– No  

9. What year did you start teaching?  

– 2017/18 

– 2018/19 

– Other 

10. Do you have an Initial Teacher Education (ITE) qualification? 

– Yes [go to Q12] – please specify [free text] 

– No – [go to Q123) 

11. What is the highest teaching qualification you hold? 

– Level 7 (e.g. Postgraduate Certificate in Education) 

– Level 6 (e.g. BEd/BA/BSc with qualified teacher status (QTS)) 



 

 

44/47 
 
 

RESEARCH ON INDUCTION AND GUIDANCE FOR 

NEW TEACHERS IN FE 

18/11/2019 

Education and Training Foundation 

– Level 5 (e.g. Diploma in Education and Training) 

– Level 4 (e.g. Certificate in Education and Training) 

– Level 3 (e.g. Award in Education and Training) 

– No formal qualifications 

– Other 

12. When did you achieve your ITE qualification? 

– Within the past year 

– Within the past two years  

– Longer than two years  

– Longer than three years  

– Currently studying in service (L5 or above) 

13. What is your highest qualification level in the subject you teach? 
 

– Level 8 (e.g. Doctorate) 

– Level 7 (e.g. Masters degree, PG Dip, PG Certificate) 

– Level 6 (e.g. Bachelors Degree) 

– Level 5 (e.g. HND, Foundation Degree) 

– Level 4 (e.g. HNC, Certificate of Higher Education) 

– Level 3 (e.g. A Levels and equivalent) 

– Level 2 (e.g. GCSEs grade A*-C and equivalent) 

– Level 1 (e.g. GCSEs grade D-G and equivalent) 

– Entry level (e.g. Entry level Certificate, Foundation Diploma, BTEC Level 1 Certificate) 

– No formal qualifications 

– Other 

14. How many years' industry experience do you have of your subject area? (Select one) 

– One year or under 

– Two years 

– Three – five years 

– 6 – 10 years 

– 11+ years 

– Not applicable 

Initial induction support  

15. Were you informed that you would receive an induction when you started with your employer? 

– Yes 

– No [GO TO Q21] 

16. [IF YES] Were you given a structured timetable for the induction? 

– Yes 

– No 

17. [IF YES] How long did the induction process last? 

– Less than 1 month 

– 1 – 3 months  

– 3 – 5 months 

– Less than 6 months  

– 6 – 12 months  

– Other – please specify [free text] 

18. Did it take place before you started teaching? 

– Yes 

– No 

19. How thoroughly do you believe the following topics were covered during your induction process?  

Please rate using a scale of 1-5, with one meaning not at all and 5 meaning covered thoroughly. 

 

 1 2 3 4 5 6 
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Policies and funding for the FE 

sector 

      

Policies and procedures of the 

organisation 

      

The role of the teacher       

2014 Professional Standards for 

Teachers and Trainers in 

education and training 

      

Workload planning       

Support and guidance on 

effective teaching, such as 

classroom management and in 

producing lesson plans and 

schemes of work 

      

Where to access further 

information on teaching and the 

FE sector 

      

My professional development 

needs 

      

How to book internal and 

external staff development 

activities 

      

  

20. What support did you receive? (Select all that apply) 

– Invited to one-to-one meetings with internal staff in the employer 

– The opportunity to speak with external experts in my subject 

– The opportunity to speak with experienced teachers 

– A residential session 

– An information pack containing key pieces of information 

– A structured training session/programme (please state course title/topic) 

– On-line induction activities 

– Other (please describe) 

21. Were you given extra remission from teaching in your first year to undertake induction? 

– Yes (if so, how many hours per week?) 

– No 

22. Do you have anything else you want to add about the initial induction support? [free text] 

Coaching and mentoring  

23. Were you offered coaching or mentoring during your first year in the organisation? 

– Yes 

– No 

24. [IF YES] What support did you receive through the coaching and mentoring sessions? [select all 

that apply]: 

– Marking and planning 

– Behaviour management 

– Managing expectations 

– Time management 

– Other - please describe 

25. Did you have a named mentor or coach to contact? 

– Yes 

– No 

26. Who was your mentor? (Select one) 

– Your line manager 
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– Another colleague in your department 

– A colleague in another team 

– A person from the Initial Teacher Education department 

– Other (please describe) 

27. How many times did you speak to a mentor during your first year? (Select one) 

– Once 

– Twice 

– 3-5 times 

– 6-10 times 

– Over 10 times  

28. Have you had any opportunities to learn and collaborate with peers? 

– Yes 

– No 

29. Were you given the opportunity to shadow more experienced colleagues? 

– Yes 

– No 

30. Do you have anything else you want to add about coaching and mentoring support you received? 

[free text box] 

Progress reviews  

31. During your first year in employment, how frequently did you speak with your line manager to 

discuss progress and how you were settling in to your role? (Select one) 

– At least once a week 

– Once a fortnight 

– Once a month 

– Once a term 

– Other (please describe) 

– Never 

32. [IF YES] How frequently were your lessons observed during your first year? 

– At least once a week 

– Once a fortnight 

– Once a month 

– Once a term 

– Other (please describe) 

– Never 

33. Do you have anything else you want to add about the frequency and the quality of progress reviews 

you had with your employer? [free text box] 

Perceptions of your induction 

34. To what extent do you agree or disagree with the following statements. Please rate using a scale of 

1-5, with 1 meaning you strongly agree and 5 meaning you strongly disagree. 

 

 1 2 3 4 5 6 

The induction I received was of 

a high quality 

      

The induction I received 

adequately prepared me for 

teaching in FE 

      

I felt well supported during my 

first year of teaching  

      

I was fully aware of what support 

was available for me  
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35. Have you been asked to provide your employer with feedback on the induction process? 

– Yes 

– No 

36. How (if at all) do you believe the induction process in your organisation could be improved? [free 

text]  

37. Do you have anything else you want to add about the induction support you received? [free text 

box] 
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